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      We have written this American Indian Oral History Manual for use with oral history projects conducted primarily
      by and for tribal communities. The guidelines cover basic best practices oral history standards presented in the
      form of resource information and related project planning questions. We invite tribes and reservation communities
      to use the manual as a guide for developing projects that meet individual tribal cultural needs and protocols.
    


    
      Non-Indian tribal or reservation oral history projects also have specialized needs. Non-tribal projects can
      result from outsider research or other work that may not be of the tribe’s design or choosing. Or they can result
      from the need for funding. When outsiders are involved, a tribe may not be in control of project planning or of
      disposition of the final results. The relationship of narrator to interviewer, the position of outsiders, and an
      understanding of the nuances of cross-cultural interviewing also are factors in these situations. Use of the
      manual guidelines can help to identify and clarify the many complex questions that can arise in such situations.
    


    
      Federal funding is another factor in American Indian oral history. Federally funded American Indian oral history
      projects involve specific challenges related to collecting information in a publicly funded environment and
      protocols for government-to-government work that are beyond the scope of the manual. The use of federal funds
      often helps support the collection of oral history information that cannot be accomplished with tribal funding
      alone; the National Park Service Sand Creek Massacre Site Oral History Project discussed in Chapter 2 is a well-known example. For projects that
      involve federal funding, the guidelines in this manual help define the oral history process, but tribal leaders
      will want to carefully identify confidentiality and control issues and discuss options for disposition and
      protection of the information.1
    


    
      We understand that limitations of time and money affect doing oral history. Rarely do projects have full, or
      perhaps even adequate, funding. We hope that the guidelines in this manual serve as a road map for developing
      projects that face the reality of need that is greater than available funding. The guidelines are not meant to
      set the bar unreasonably high but to provide a comprehensive overview that can be used to make informed oral
      history project decisions.
    


    
      Finally, a note about the terms used in the manual. American Indian includes multiple tribes and cultures, as do
      Indian, nationals, Native, indigenous, or, in Canada, First Nations. The term Native American came into common
      use during the Indian rights movement of the 1970s. All these terms are used in the manual. When referring to a
      specific tribe, tribal or cultural names are used.
    


    
      NOTE


      
        1. For a discussion of these and other issues, see Alexa
        Roberts, “Sand Creek Massacre Site Oral History Project: Protecting Tribal Intellectual Property,” at
        http://crm.cr.nps.gov/archive/23-09/23-09-11.pd. (accessed May 18, 2008). See also Donald A. Ritchie, “Oral
        History in the Federal Government,” Oral History Review 30(2), Summer/Fall 2003:77–79, and
        Janet A. McDonnell, “Documenting Cultural and Historical Memory: Oral History in the National Park Service,”
        Oral History Review 30(2), Summer/Fall 2003:99–109.
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      At the time Congress enacted the legislation establishing the Veterans History Project, I was serving my last
      weeks on the Board of Trustees of the American Folklife Center. The Center was given the responsibility of
      coordinating and facilitating national efforts to collect the oral histories of men and women who served in the
      defense of the United States and its interests in all the wars and military actions. The mandate—indeed, the
      honor—given to the Center carried with it a rather meager budget. The work of collecting the oral histories,
      along with photographs and memorabilia, would be done voluntarily by local organizations, including veterans
      groups, historical societies, civic organizations, colleges, and schools.
    


    
      I believed that Indian Country response to America’s call to arms in all its military actions since the
      Revolutionary War, and a rich history of sacrifice and valor on the part of so many Native American servicemen
      and women, demanded that Indians be fully represented in the oral history collections on all levels of community
      and government, especially the Library of Congress. Thus I agreed to work to promote veterans’ oral history
      projects on Indian reservations and in off-reservation Indian communities. However, faced with the lack of funds
      to do this, I had to find help.
    


    
      A few years earlier, when I served with the Neihardt Foundation Board, we had contracted with Barbara W. Sommer
      to do interviews with friends and family members of John G. Neihardt. I approached Ms. Sommer with my problem,
      and without hesitation she and Mary Kay Quinlan accepted the challenge of finding the funds and developing a
      manual and teaching video to help organizations and colleges on Indian reservations with the oral history
      projects to honor their modern-day warriors and heroes.
    


    
      With help from the Nebraska Humanities Council, we invited representatives from veterans’ interests on several
      Indian reservations in South Dakota, including tribal colleges and Indian studies programs in state colleges. The
      well-attended meeting, which was held in an auditorium of the Veterans Administration hospital in Omaha, included
      a presentation on the methodology of oral history and open discussion on the need and demand for veterans’
      history projects, as well as consultation on cultural sensitivity and protocol in the collection of oral history
      among tribal people. With the excellent input from this meeting we set out to develop the manual.
    


    
      Together with the Nebraska Foundation for the Preservation of Oral History and the South Dakota Oral History
      Center, the latter under the auspices of the Institute of American Indian Studies at The University of South
      Dakota, we secured funding from the National Historical Publications and Records Commission (NHPRC) to develop,
      test, and publish the Native American Veterans Oral History Manual, along with a video
      supplement. This was distributed free of charge to tribal colleges and universities throughout the United States
      and to several other Native American organizations.
    


    
      The manual was tested in two workshops, one in South Dakota and one in Nebraska, which were attended by
      representatives of tribal colleges and veterans’ interests. During the presentations, which used the veterans’
      manual in draft form, participants were asked to discuss cultural or traditional propriety or protocol. They
      responded accordingly, especially one World War II veteran and much respected elder from the Sisseton-Wahpeton
      Sioux Tribe, Clifford Canku, Sr., who provided thoughtful input about issues related to ethics and tradition. As
      he stated, for tribal veterans, it is important to recognize traditional warriors who serve their tribal nations
      and contribute their “talents, languages, lives and supportive efforts” in wars fought by the U.S. government
      against foreign nations.1 Comments from the Nebraska workshop
      included statements about how the manual would be helpful in preparing grant applications for continued oral
      history work among Native people.
    


    
      With the distribution of the Native American Veterans manual and teaching video, the NHPRC project was complete.
      Shortly after, several publishers expressed interest in an expanded version of the manual. Sommer, Quinlan, and I
      wrote this manual in response to that request. It contains much of the information the veterans’ manual did, but
      in expanded form. The first two chapters, covering background on oral history and legal issues related to
      transmission of oral information, contain the most extensive changes based on the latest available information in
      these areas. Information on project planning, equipment, budgets, interview preparation, interviewing, and
      processing also is updated and expanded, as is the chapter on the use of Indian materials.
    


    
      Most oral history publications include the Oral History Association Evaluation Guidelines,
      the statement of standards and ethics that guide the work of oral historians, as an appendix item. The statement
      is reprinted in full in this manual.
    


    
      The entire oral history thrust in this country over the past decade is of very special interest to me, having
      grown up in a Lakota society of oral tradition. As I enter my seniority in life, I often recall to family and
      friends my experiences growing up on the Pine Ridge Indian Reservation in South Dakota. It was a time, in the
      1930s and 1940s, when many venerable warriors were still alive, including some who fought at Little Big Horn and
      some who survived the infamous Wounded Knee massacre. I am often asked why I don’t write my remembrances for
      future generations. As a matter of fact, I am in the process of writing about my experiences. However, I often
      cringe when I think of what I missed in not recording on paper some of the experiences and wisdom of those tribal
      elders, which I was privileged to hear in my youth.
    


    
      The oral traditions of Native America are strong, and there are many of my generation who still carry stories and
      ceremonial protocols that have come down orally through generations. But oral tradition may be endangered by a
      new society being brought in by a highly technological generation among our own youth in Native American
      communities. Philip “Sam” Deloria tells of observing dish antennas on most homes on the reservations and wonders
      what they might portend in terms of preserving culture and traditions.
    


    
      Whatever that future is, this manual helps us prepare to record the stories and traditions in the words of what
      may be the last generations in an immemorial line of oral historians.
    


    
       
    


    
      Charles E. Trimble
    


    
      NOTE


      
        1 Barbara W. Sommer and Mary Kay Quinlan, Native American Veterans Oral History Manual (Lincoln, NE: Nebraska Foundation for the Preservation
        of Oral History, 2005):3.
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    Indigenous Oral History


    
      
        
          A people without history is like wind on the buffalo grass.1
        


        
          I have no money to leave my children; my stories are my wealth.2
        

      


      
         
      


      
         
      


      
         
      


      
        Oral history is a term with many meanings—so many, in fact, that any manual designed to explain how to “do”
        oral history needs to begin with some definitions. In its generic form, the term oral
        history has come to mean any talk any time about anything that happened in the past. This manual, however,
        focuses on something more specific than casual recollections of past times and places. To distinguish between
        casual and formal meanings of the popular term oral history, the authors use the term
        archival oral history to refer to a planned process for recording and preserving
        first-person information and making it available to others. Such archival oral histories usually take the form
        of either a life history, which is a series of interviews with one person about many aspects of that person’s
        life, or a project history, which is a series of interviews with a number of different people about a specific
        topic, place, or theme.
      


      
        To many American Indian people, the generic term oral history may have additional layers of
        meaning. Indigenous knowledge, oral narrative, and oral tradition all refer to information that represents
        years or centuries of knowledge woven into indigenous cultures and passed down orally from one generation to
        the next. These stories are “documents of the present, because they are told in the
        present,” but with “a message from the past at the same time.”3 The archival oral history process lends itself to recording and preserving these collective
        cultural memories as well as personal narratives or individual stories drawn from first-person experiences.
        Although telling personal stories may not be a tradition for many indigenous people, many communities and
        tribes now use this process to collect first-person information.4
      


      
        The ways in which American Indians may use this process and the content
        of the information they collect and preserve may vary widely depending on established cultural traditions and
        protocols. As Devon Mihesuah has pointed out: “There is no single Indian voice.”5 The information—whether it represents traditional knowledge or first-person knowledge—is
        specific to individuals and tribes, which are as “different from one another as Japanese culture is from Polish
        culture.”6
      


      
        During the early years of white–Indian contact, oral transmission of knowledge faced overwhelming
        disruption.7 Although there is no way to tell how much information
        was lost, the commitment to oral transmission of knowledge remains strong. American Indians today describe
        themselves as oral people, continuing to recognize and to use the complex traditional transmission of knowledge
        while coexisting with literacy and written sources. Indeed, many tribes now have colleges, cultural centers,
        and archives, adopting the written to help preserve the oral. Others work with nontribal universities and major
        repositories for the same purpose.8
      


      
        Practitioners of indigenous oral history recognize the complexity of American Indian oral history in all its
        forms. Even though oral traditions describe past events, for instance, they sometimes are told in the present
        tense. Narrators may describe past events while speaking about them as if they were participants or witnesses
        as would be expected in first-person information.9 First-person
        interviews, however, can include stories based in traditions from the past.10 And both can contain sacred information.
      


      
        Given the complexities, what are some factors that can affect guidelines for collecting indigenous oral
        information? The first is the use of memory. Oral history, in its most standard definition, relies on memories
        of firsthand experiences. Traditional information, in contrast, is part of a person’s memory but does not
        necessarily contain first-person facts about the individual retaining it. As David Henige has pointed out, with
        oral traditions, decisions about what to remember and who will be responsible for remembering and teaching the
        next generation are very important, as are decisions about new information.11 Charles Eastman (Ohiyesa) described this use of memory as “preserving and transmitting the
        legends of … ancestors” by memorizing information and repeating it back until correct.12 Elder Stella Neff described the process a century later at the 2005 Oral
        History in Canada Conference: “When telling the story, use the same words. Do not change
        anything.”13 These decisions, which present a set of variables
        unique to indigenous people, affect the group as a whole, for personal
        ownership of information, or memory, is one of the basics of oral history. With traditional information,
        ownership may not rest with the person who has the knowledge (memory) but can more accurately be said to belong
        to a family, clan, or tribe as a memory heirloom. In these cases, determining whether to be interviewed and
        what to say can involve more than the individual. Indigenous oral history guidelines reflect respect for the
        individual and for the group, understanding the role of each in the interview process.
      


      
        A second factor that affects approaches to collecting indigenous oral information relates to how stories are
        developed. Traditional stories are told in the present, sometimes using present tense, and can represent
        contemporary realities, but they do not describe firsthand memories.14 The narrator, however, also may offer firsthand information about the tellings and
        retellings, the type of information usually collected in archival oral histories.
      


      
        Another factor is the role of myths and legends in indigenous information. Myths and legends are alternative
        versions of history, each with a specific role or purpose. Myths, according to William Schneider, are stories
        whose origins are lost in time about actions that are “foreign to our experiences or to how we know the world
        works.” Legends are about folk heroes or events traceable to a specific time or era.15 American Indian origin stories and stories about how the world began, many of which
        include flood stories, are examples of myths. An example linked to a specific place is the Navajo description
        of the creation of the Grand Canyon by certain deities. The Oneida story about the creation of the Five Nations
        Confederacy or Great League is an example of a legend. It describes the formation of the confederacy at a
        definable time (“when the corn was ripe and the grass was knee-high”) and during a specific event (when the
        “sun went dark during the day”). It illustrates another point about legends: they can appear to be historicized
        or matched to specifics that place them in a frame of reference. But myths and legends in American Indian oral
        history do not serve that purpose. Their importance is as a cultural memory, not as a key to a specific time or
        date.16
      


      
        The telling of sacred stories is another factor. Indigenous oral history can contain information that, whether
        in the form of traditions or included as part of first-person memories, is sacred to the tribe. Questions about
        who is allowed to tell the information, who is allowed to hear the information, how and when the information is
        allowed to be told, and who is allowed to have access to the information for the long term are among the most
        important for practitioners of indigenous oral history.
      


      
        The importance of protocols also is a factor. In oral traditions, the
        telling of the story often follows carefully taught protocols. Timothy Roufs’ description of Ojibwe people
        never telling a “winter story out of season” illustrates this point.17 The setting, timing, and method of communication are prescribed by
        protocols unique to a tribe.
      


      
        How a story is told also may be prescribed by protocols. The information may be told in an interview setting or
        presented in a public forum. The presentation may be part of a process of repeated tellings, told so those
        hearing can learn it and learn from it and then retell it and preserve it.18 The narrator may be responsible for following protocols in determining how, when, where,
        and to whom a story is told. The role of the interviewer can vary depending on the situation. Sensitivity to
        this process is another point to consider for indigenous oral history.
      


      
        A sixth factor is the use of a structured or unstructured interview. Oral information is recorded during an
        interview. This is the active, collecting part of the process, but, in indigenous communities, its format may
        vary. In his book, Doing Oral History: A Practical Guide, Donald A. Ritchie describes an
        interview as a “well prepared interviewer” questioning a narrator while recording the discussion.19 This is classic oral history theory. It describes a structured process.
        The interviewer guides the process through an interactive question-and-answer session.
      


      
        In an indigenous context, traditional stories may be recited in a highly structured manner, but not necessarily
        in a structured interview format. Recording first-person information also may not follow such a standard
        interview format. In fact, the archival oral history format, with prompting questions, can be seen by Indian
        narrators as a “new approach to reconstructing the past.”20 Patty
        Loew, referring to interviews she did with members of Wisconsin tribes, provided this explanation:
      


      
        
          I was asked to write a history book. For most people that means a chronology of names, dates, and events. But
          many Native people I know don’t think about the past in a linear fashion. For them, history is spatially
          driven. There is a strong sense of place around which people and events are remembered, often with songs and
          stories. Dates are reduced to “a long time ago” or “when my mother was a little girl.”21
        

      


      
        First-person interviews, thus, may be less structured than those described by Ritchie. They can be a blend of
        ancient telling and modern interviewing methods that reflect the
        specific indigenous cultural communication patterns of the narrator. An interview given by Mrs. Angela Sidney
        of Yukon First Nation ancestry to Julie Cruikshank provides an example. Mrs. Sidney answered some of
        interviewer Julie Cruikshank’s questions with a traditional story (teaching Cruikshank the story in the
        process) to help Cruikshank better understand the first-person answers.22 Although the interview can be described as an archival, first-person interview, personal
        and indigenous communication patterns affected the process.
      


      
        Nonetheless, a well-prepared interviewer, as Ritchie advises, is still very important for indigenous oral
        history. But, as seen here, interviewer preparation and the role of the interviewer can differ markedly from
        customary oral history methodology.
      


      
        Understanding the use of recordings and recorders is another factor. Oral historians use recorders to preserve
        interview information. Their use, whether it is audio or video, is basic to oral history. Recorders make a
        fixed copy of the interview in a specific setting, preserving the information as it is spoken. Others wanting
        to learn from the interview listen to the recording or read a transcript if one is available. But recording
        oral traditions can present additional questions and follow a different process. Although a recorder can make
        traditional knowledge accessible to those who may have no other way of hearing it, use of the recording removes
        first-person contact. In considering the questions related to recording oral traditions, William Schneider put
        the process into a context that can be helpful. He describes a recording as an “artifact of the moment,” which,
        while it is a static version of the information and helps retain content, does not represent the only telling:
      


      
        
          [I]ts meaning is not bounded by the moment … the recording can only really make sense when considered against
          past and future tellings of the story. The … recording is only a small piece of a much more complicated
          puzzle.23
        

      


      
        Documenting interview context is an important oral history maxim. As Schneider indicates here, this is a factor
        that indigenous oral history guidelines specifically need to address. The challenge when recording indigenous
        oral information is, he says, to “recognize how the stories are used and to try to preserve the intended
        meaning as part of the recorded account.”24 Documenting this
        information may become a topic of another interview session.25
      


      
        The types of recording equipment and media to be used in an interview
        also are important considerations. Again, this is a common topic of discussion among oral historians. But for
        indigenous communities, such decisions can take on added urgency because one motive for conducting American
        Indian oral histories often relates to a desire to preserve Native language, which is generally not a factor in
        non-Native archival oral history work. Audio recordings preserve the sound and usage of language while helping
        retain subtle understandings of culture embedded in language.
      


      
        Julie Cruikshank makes another point about recording stories. As the title of her book suggests, she has found
        that recordings (and transcripts) of traditional information take on “social lives” of their own when the
        information they contain becomes part of new versions of oral traditions. “Written texts become points of
        reference narrators can allude to when they want to make socially significant statements to family members, to
        other members of their community, or to the larger world about the potential of stories to
        make us reevaluate situations we think we understand.”26 This
        statement illustrates the complexity that can surround recording indigenous oral information and also
        reinforces the importance of documenting context.
      


      
        Cruikshank’s comments also point to the importance of another factor: processing. This is a part of archival
        oral history methodology, although the questions that can come up when working with indigenous projects again
        illustrate the importance of responding to the specific needs of Native communities. Many projects fully
        transcribe interviews, writing them out word for word. This process removes access to the narrator’s voice. But
        because of the fragile nature of recording media, transcription is the safest way to preserve the information.
        Transcribing also raises additional questions. When an interview is given in an indigenous language, ideally it
        should be transcribed both in the Native language and in English. Although this often isn’t possible, it is a
        solution that maintains access to the narrator’s original words and furthers language retention. Questions
        about transcribing English-language interviews spoken with traditional language patterns also are important to
        consider. Sensitivity to the narrator’s wishes is necessary.
      


      
        Tribal protocols also can affect processing. In Minnesota, oral historians from the Mille Lacs Band of Ojibwe
        collected interviews in the Ojibwe language from the last generation to speak it as a first language and then
        had bilingual speakers translate the interviews. The translations and transcriptions were done with respect to
        tribal customs; for example, just as the Ojibwe don’t tell the stories out of season, they do not process or
        transcribe the stories out of season. Winter stories were collected
        during the winter, and work on translations and transcriptions were made during winter months—which illustrates
        an adaptation of tribal protocols to oral history methodology.
      


      
        Some people, reading this, will wonder about their own family stories handed down through generations. Anyone
        attending a family reunion knows about such stories. Where do they fit into this discussion? Family stories are
        important forms of oral communication, but they don’t always contain the cultural transfer of knowledge
        implicit in the telling of oral traditions. Being part of an oral tradition is central to Native culture, while
        the same cannot always be said of a written-word-driven culture, even among people with a wealth of family
        stories.
      


      
        For Native people, then, oral transmission of knowledge can involve not only first-person memories but also the
        carefully learned, multigenerational messages of oral traditions. Today, there is a place both for the
        first-person memories of archival oral history and for oral traditions, the rich, complex accounts that can
        predate Indian-white contact.27 Archival oral histories and oral
        traditions both reflect respect for the oral. For American Indians, it is the fabric of culture. In fact, some
        suggest that “from a Native perspective … oral history is contained within oral tradition.”28 Although this is true in the broadest understanding of the terms, the
        growth in collecting indigenous first-person information expands the focus even further. Sensitivity to
        guidelines that respect oral information, both in traditional stories and first-person accounts, can benefit
        all members of indigenous communities. The information in the memories of community members, whether unchanging
        or adapted, first person or traditional, reflects how people understand and shape experiences, power, and
        identity. Scholars call this the social construction of memory—which not only documents the past but also is
        critically important to the future of Indian people and cultures.29
      


      
        The following pages offer basic guidelines for collecting oral information. Adapted from standard oral history
        methodology, they outline some of the needs of cultures that are part of an oral tradition, beginning with a
        careful look at legal and ethical issues.
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    Legal and Ethical Issues


    
      
        
          Here’s a joke people tell on the Hopi Indian Reservation.
        


        
          Question: How many people are in a Hopi family?
        


        
          Answer: A father, a mother, two children, and an anthropologist.1
        

      


      
         
      


      
         
      


      
         
      


      
        Beginning in the nineteenth century, ethnographers embarked on systematic efforts to collect and record
        American Indian stories, prayers, songs, rituals, and customs from what many then believed was a dying race.
        Although the point may have been to make such material available for public education and appreciation, it also
        clearly resulted in publication of much material never intended for broad public consumption.2 In the decades since, Indian tribes and Indian people have been the
        objects and subjects of countless research efforts by outsiders attempting to examine their health, social,
        economic, educational, and cultural conditions.
      


      
        Any attempt to understand the legal and ethical underpinnings of contemporary efforts to record oral
        information from Native Americans must begin with an understanding of tribal members’ complaints about problems
        that research has caused them. The American Indian Law Centers Model Tribal Research Code3 enumerates many of them, including:
      


      
        ■ Coercing Indian participation in health research and misleading them about the
        purpose of such research
      


      
        ■ Using Indians as an isolated gene pool for laboratory purposes, which demeans
        their dignity as individuals and communities
      


      
        ■ Disrespecting cultural practices and beliefs, including publication of sensitive
        religious and cultural information
      


      
        ■ Taking information out of context and thus reaching factually incorrect
        conclusions
      


      
        ■ Profiting financially and professionally from research findings, yet making no
        attempt to employ local people or otherwise compensate participants for their contributions
      


      
        ■ Pursuing research agendas of marginal interest to Indian communities, and
        promising benefits that never materialize and consultation or collaboration that never comes to pass.
      


      
        It’s no wonder that American Indians, like indigenous peoples around the world, increasingly are expanding
        their efforts to control intangible aspects of their culture, much as they strive to maintain control over
        natural resources such as land, water, and fisheries. “The continued existence of indigenous peoples depends on
        cultural maintenance. Protection of both tangible and intangible property is necessary for the survival of
        indigenous groups.”4
      


      
        Much of the focus on preserving intangible resources worldwide relates to efforts by pharmaceutical companies
        to take advantage of indigenous peoples’ traditional knowledge of the healing properties of plants, a practice
        known as bioprospecting or, to its critics, biopiracy The largely Western pharmaceutical companies, as
        anthropologist Michael F. Brown explained, “can then take something from the public domain and privatize it
        through the patent process, potentially reaping enormous profits with no obligation to return any of those
        profits back to the source community”5 But pharmaceutical
        companies trolling the rain forests in lesser-developed countries aren’t alone in their search for traditional
        ethnobotanical knowledge. Several American Indian tribes in Minnesota, for example, have objected to research
        on wild rice conducted by University of Minnesota scientists.6
        Winona LaDuke of Minnesota’s White Earth Reservation has written that the Ojibwe people consider wild rice a
        gift from the Creator that is “the centerpiece of our community’s nutrition and sustenance, our ceremonies, and
        our thanksgiving feasts.” But state-sponsored research aimed at domesticating the wild-growing grain beginning
        in the late 1970s resulted in an economic upheaval for Minnesota tribes when 95 percent of the so-called wild
        rice harvest had become paddy-produced cultivated rice grown primarily in northern California by the
        mid-1980s.7
      


      
        Preserving Native American knowledge and culture is a critical priority, not only for living tribal members but
        also for future generations.8 But the very diversity of indigenous
        peoples makes it difficult to generalize about how best to preserve or protect traditional knowledge.9
      


      
        Moreover, the arguments for safeguarding or documenting traditional
        information are tangled at the intersection of Western and indigenous cultures. Contemporary Western
        intellectual property laws, such as those governing copyright, patents, and trademarks, are derived from an
        individualistic and largely commercially driven frame of reference.10 Such laws are intended to protect the originators of creative works from unauthorized use
        that may detract from the originators’ ability to make a profit. Indian communities, however, seek protection
        for their intellectual property for a different reason. “The goal is to preserve the integrity of the knowledge
        and to keep it safe from appropriation, destruction, deformation, and extinction.”11 But copyright laws offer inadequate protection for traditional Native American stories,
        songs, rituals, dances, and other forms of cultural expression. “Much Native knowledge, because it is embodied
        in oral traditions developed collectively over generations, fails to meet all three of the central requirements
        of copyright law: originality, individual authorship, and embodiment in a tangible medium.”12
      


      
        Western legal concepts relating to intellectual property, in other words, are at odds with the more communal
        emphasis common to Native Americans, “in which identity and rights derive from membership in clan, kinship and
        tribal networks.”13 Intangible elements of tribal culture—songs,
        dances, rituals, oral literature, and the like—are intergenerational creations developed not for profit but to
        maintain a society. Yet because they cannot be protected under the rubric of Western copyright laws, they are
        treated as being in the public domain and thus are vulnerable to unauthorized appropriation, including use for
        commercial purposes, without sanction.14
      


      
        The effort here is not to enter the debate about whether or how Indian tribes should attempt to craft legal
        protections for their intangible property.15 Instead this
        discussion aims to raise questions about how some of these issues apply to recording oral information from
        tribal members.
      


      
        Beyond the legal theorizing, indigenous groups and their advocates increasingly are putting in place specific
        legal and ethical practices aimed at least in part at compensating for past treatment of Indians and their
        interests. In some cases, tribal economic resources enhanced by casino gambling revenues have made it possible
        for communities in Indian Country to invest in protecting natural resources, cultural property, and language,
        among other concerns.16
      


      
        Changes in the legal landscape also have highlighted the importance of oral history as evidence in the
        courtroom, considerably raising the stakes in documenting traditional cultural information. The Canadian
        Supreme Court, for example, has admitted aboriginal songs and oral
        histories as evidence in land claims cases and has criticized a trial court’s rejection of oral histories as
        not being literally true. Courts handling land claims cases should recognize the validity of tribal oral
        histories, the Canadian high court has said, because in many cases, they’re the only available
        evidence.17
      


      
        In a landmark federal case in the United States, however, a court drew quite an opposite conclusion about the
        legal value of oral histories of Pacific Northwest tribes, which came into play as evidence in the Army Corps
        of Engineers’ attempts to repatriate human remains unearthed near the Columbia River in 1996 under terms of the
        Native American Graves Protection and Repatriation Act of 1990, known by its acronym NAGPRA. The case revolved
        around human remains estimated to be between 8,340 and 9,200 years old that surfaced near Kennewick,
        Washington, giving rise to the name “Kennewick Man.” The tribes of the Pacific Northwest that sought
        repatriation of the remains called him “the Ancient One.”18 But a
        federal appellate court ruling in 2004 dismissed as unreliable the oral histories used to tie the Ancient One
        to any modern tribe, saying:
      


      
        
          we conclude that these accounts are just not specific enough or reliable enough or relevant enough to show a
          significant relationship of the Tribal Claimants with Kennewick Man. Because oral accounts have been
          inevitably changed in context of transmission, because the traditions include myths that cannot be considered
          as if factual histories, because the value of such accounts is limited by concerns of authenticity,
          reliability, and accuracy, and because the record as a whole does not show where historical fact ends and
          mythic tale begins, we do not think that the oral traditions… were adequate to show the required significant
          relationship of the Kennewick Man’s remains to the Tribal Claimants… 8,340 to 9,200 years between the life of
          Kennewick Man and the present is too long a time to bridge merely with evidence of oral traditions.19
        

      


      
        While the court’s decision threw cold water on efforts by Native Americans and their advocates to use oral
        traditions as legal evidence, at least in this case, Native American leaders increasingly are pursuing tribal
        efforts to codify procedures and standards aimed at protecting cultural property.20 Native American archivists and librarians, tribal colleges, and individual tribes are
        promulgating standards governing research and archiving of information and material objects associated with
        Native people, all of which have a bearing on the conduct of archival oral history interviewing and thus merit
        consideration.
      


      
        The First Archivists Circle, a group of Indian archivists and
        librarians, has proposed guidelines for dealing with Native American materials. Its “Protocols for Native
        American Archival Materials” notes: “Libraries and archives must recognize that Native American communities
        have primary rights for all culturally sensitive materials that are culturally affiliated with them. These
        rights apply to issues of collection, preservation, access, and use of or restrictions to these
        materials.”21 It lists the following as examples of topics that
        should be addressed in tribal research protocols:22
      


      
        ■ Intellectual property rights
      


      
        ■ Ownership of data and subsidiary products
      


      
        ■ Research controls
      


      
        ■ Risks
      


      
        ■ Informed consent
      


      
        ■ Community rights Access
      


      
        ■ Right of review
      


      
        ■ Confidentiality
      


      
        ■ Deposit with a tribally designated repository
      


      
        ■ Preference in employment and training and
      


      
        ■ Safeguarding individual and community privacy
      


      
        The protocols note that while librarians and archivists may be trained in Western traditions that prize
        intellectual freedom and free access to information, the Native American notion of restricted access to certain
        kinds of information is not without precedent. Archives routinely house classified or other kinds of
        information to which access may be restricted or closed for specific time periods.23
      


      
        Tribal colleges, likewise, are increasingly pursuing establishment of Institutional Review Boards, pursuant to
        federal regulations, as a mechanism for protecting human research subjects. Haskell Indian Nations University
        in Lawrence, Kansas, helped promote the growing tribal college IRB movement with a research conference in the
        spring of 2002, part of an effort to help colleges create procedures “to make themselves gatekeepers for
        research conducted at their schools and among their affiliated American Indian communities…. They want to prevent exploitation of Indian people, train their own students in research,
        and encourage the medical research field to meet the health needs of the Indian community.” 24 Although related initially to instances of unethical medical research,
        IRB rules also would cover researchers who want to collect oral histories or observe group behavior.
      


      
        According to Freda Tapedo Gipp of Haskell’s Office of Institutional Research and Sponsored Programs, the
        college looked to the IRB at the University of Kansas as its model. But the Haskell IRB also includes
        consideration of other tribal customary protocols that students might have to follow in doing research on their
        home reservations, especially standards dealing with “respect for elders and the sanctity of oral history” and
        standards for safeguarding community religions or social customs. William F. Freeman explains, “An IRB that’s
        Indian-focused would help ensure that to the extent possible, harm is done neither to individuals nor to the
        community.”25
      


      
        Protecting Native American communities, rather than individuals, in fact, is the focus of the American Indian
        Law Center’s Model Tribal Research Code, which notes that IRBs are “not empowered by the regulations to
        consider the long-term social impact of research in deciding whether to grant approval, while tribally based
        regulation would likely take the long-range impact on the tribe heavily into account.”26 Detailed checklists in the model code call for establishing a research
        application process that, from the beginning, would assert a tribe’s right to contractually bind researchers to
        ensure that the tribe retained “control over sensitive personal, community, cultural and religious
        information,” including the “tribe’s right to prevent publication” of research results.27
      


      
        Tribal policy makers might wish to consider tweaking the model research code in several respects to more
        appropriately accommodate the ethical considerations associated with archival history projects that aim to
        collect first-person information. The model code, for example, in a provision clearly designed as a safeguard
        related to medical research, requires that all data collected should remain confidential,28 a concept patently at odds with the prevailing presumption that oral
        histories are created for the purpose of preserving and sharing information with others. Additionally, the
        model code asserts sweeping control over “sensitive personal, community, cultural and religious
        information.”29 Useful distinctions could be made between types of
        oral information, with different standards for controlling dissemination of religious and cultural traditions
        versus dissemination of first-person accounts of experiences that may be the subject of oral history projects.
        Concerns about community protection notwithstanding, tribal policymakers may wish to consider ways to reconcile Indians’ legitimate interest in protecting religious or cultural
        secrets on the one hand while respecting individuals’ rights of free expression on the other.30 The sweeping language of the model code would allow tribal authorities
        to claim a right to censor a member’s telling of:
      


      
        ■ A boarding school experience
      


      
        ■ A soldier’s Vietnam days
      


      
        ■ Involvement in establishing a tribal college
      


      
        ■ Management of tribal business enterprises
      


      
        ■ Disputes over tribal natural resources
      


      
        ■ Participation in the American Indian Movement
      


      
        ■ An endless number of similar examples of historical information that would be
        important to document, by tribal members themselves or non-Indian researchers, but that might challenge the
        prevailing views of tribal leaders currently in power.
      


      
        Indeed, the model research code tacitly acknowledges the latter point, noting: “As in any community, policies
        may change with the change of government on an Indian reservation. For the sake of stability and reputation of
        the tribe, it may be advisable for the tribe to include some sort of protection for the researcher in the event
        that a subsequent administration seeks to cancel the research even though the researcher has complied with all
        provision of his/her original license to conduct research.”31
      


      
        Just as tribal protocols articulate ethical standards and procedural tools for researchers interested in
        recording information from Native Americans, so also do standards articulated by the Oral History Association,
        the major professional organization representing oral historians.32 Standards promulgated by the OHA dovetail with tribal protocols in many respects. The
        following discussion spells out those similarities and points out some differences, making suggestions for how
        Indian oral history interviewing, designed to document first-person information, can accommodate both Native
        cultural traditions and OHA standards in creating archival oral histories.
      


      
        OHA standards and tribal traditions and protocols both are based on a fundamental principle of respecting
        people who give their stories and respecting the stories they tell. In fact, standards promulgated by the OHA
        directly address many of the harshest criticisms that Native people have made against outside researchers. What
        follows is a brief discussion of the key principles for ethical conduct of oral histories.
      


      
        Fully Informed Narrators


        
          People who are invited to participate in an oral history project are, in effect, being asked to give a unique
          and priceless gift—the gift of their own experiences. But to give such a gift freely, they must be fully
          informed about the purposes of the interview and the oral history project, the circumstances under which the
          interview will take place, and what will become of the interview and any related materials after the
          interview session is complete. Will it become part of an archival collection? Will the narrator receive a
          copy of the interview and transcript as a family keepsake? Will excerpts from the interview be used to create
          a video? Will the information contribute to a language retention effort? Who will have access to the
          interview? Will the information ever be used as part of a commercial product or publication that might
          generate royalties? If so, how will they be handled? Will the interview become part of an online database or
          other Internet-accessible collection?
        


        
          The last point deserves particular attention. Online access to oral history materials has mushroomed in
          recent years, but it’s far from clear that narrators—particularly elders or others who may be unfamiliar with
          Internet technology—are fully aware of the implications of such digital distribution of information. Digital
          publication can make information about Indians and their culture widely available to a worldwide audience
          eager for such knowledge. The First Archivists Circle advises archivists and librarians to “consider the
          potential impact of worldwide digital access to resources once only available onsite at the collecting
          institution. Will the information be presented with sufficient context?”33 Even Internet service provider America Online reminds subscribers about the lack of
          control over use of materials that inevitably accompanies a decision to put materials online, warning on a
          sign-off screen: “Anything you post online, anyone can see. Forever. think before you
          post.”34
        

      


      
        Using a Signed Release Form


        
          Standards promulgated by the OHA are based on a frame of reference that defines the content of a recorded
          oral history interview as an original work subject to copyright law.35 Settling contentious questions of how copyright or other intellectual property laws
          adequately can be applied to traditional stories, songs, and the like, whose origins may date back centuries,
          is beyond the scope of this manual. The point here is that a particular individual’s first-person account of
          his or her experiences recorded in an oral history interview does, under federal laws, create a copyrightable
          document. In addition to following tribal protocols, tribal or
          nontribal researchers who work in Indian country need to have a specific plan for handling such recordings
          legally and ethically. If the recording is to become part of a tribal archive, for example, the interviewee
          should be asked to sign a deed of gift conveying copyright to the archive so it can use the interview for
          educational or other purposes that meet its collections policy.36
        


        
          Deeds of gift for these first-person oral histories need not be long or complex documents, but they should
          clearly state who will own the materials associated with the interview—recording media, transcripts, photos,
          and the like—as well as transferring copyright to the repository, and spelling out how the interviews are
          expected to be used. Any restrictions on use need to be included in the signed deed of gift, including any
          restrictions prohibiting video or audio reproduction of excerpts from the interview, limitations on length of
          quotations that may be extracted from the interview, and prohibitions on quoting people by name.37 Anyone whose voice is on the recording and who might have a copyright
          interest in the document should sign the release form.
        

      


      
        Awareness of Other Legal Considerations


        
          Just as Native people may establish policies to protect certain kinds of religious or cultural knowledge by
          restricting access to some kinds of information, so also should keepers of first-person oral history
          materials be aware of other legal considerations that could affect access. Curators or archivists handling
          oral history collections, for example, need to be aware of the possibility that a narrator might say
          something that could be interpreted as defamatory or an invasion of privacy, which raises different kinds of
          legal issues for oral history collections. John Neuenschwander discusses such matters at length in Oral History and the Law, which is an important reference for anyone associated with planning an
          oral history project.
        

      


      
        Appropriate Training for Interviewers


        
          Well-trained interviewers—whether members of the Indian community or outside researchers—lie at the heart of
          ethical oral history work and its emphasis on respect for individuals and their life stories. Trained
          interviewers understand the importance of research and preparation for an interview and will be able to go
          beyond the collection of superficial information about the topic at hand. Trained interviewers also will be
          prepared to deal sensitively with potentially emotion-filled topics. And with proper training, such
          interviewers will conduct interviews that contribute information of
          lasting value to Native American communities and to anyone interested in learning about them. Particularly
          for non-Native researchers, such training must include cultural information and context, such as awareness of
          unwritten tribal protocols or customs that govern interactions such as an oral history interview.
          Interviewers need to be made aware of gift-giving customs, for example, in which tobacco, sugar, or other
          symbolic items may be an expected courtesy. Non-Native interviewers in particular also should be aware of OHA
          guidelines noting that interviewees should not be “subjected to stereotyped assumptions based on race,
          ethnicity, gender, class, or any other social/cultural characteristic.” Nor, the guidelines note, should
          interviewers “impose their own values on the community being studied.”38 Here, best practices in oral history clearly mirror the ethical standards outlined in
          Indian community protocols.
        

      


      
        Rigorous Standards for Record Keeping and for Safeguarding Materials


        
          Native American communities historically have complained about information gathered by outsiders and taken
          out of context, resulting in dissemination of inaccurate or misleading information about Indian people.
          Ethical standards promulgated by both Native and non-Native archivists and oral historians advocate proper
          care for all archival materials, including recordings, transcripts, photographs, artifacts, or any other
          materials an oral history project might generate.39 The days of
          haphazard shoebox storage are long gone. In the case of oral histories, ethical care of materials also
          includes assuring complete documentation of the circumstances of the interview, the background preparation,
          and any other information that would help future users of the material to place it in appropriate context.
          Assuring such documentation is part of trying to prevent future misuse or misinterpretation of oral history
          interviews and is a critical ethical standard. Additionally, oral history materials or copies of them should
          be given to the community and individuals from whom they have been collected.
        

      


      
        Commitment to Sharing the Wealth


        
          A long history of non-Native researchers profiting from their study of Indian tribes—either financially or in
          the form of scholarly acclaim and academic promotion—particularly rankles Native communities and is cited
          prominently in tribal research codes as a reason for establishing
          restrictive research standards. Oral historians, too, subscribe to ethical standards that mandate sharing any
          rewards or recognition with everyone who has contributed to the success of a project. Again, that ethical
          standard dovetails with tribal protocols that give priority to collaborative research efforts, for example,
          or call for hiring local people as researchers and analysts.
        


        
          Occasionally, media producers from nonprofit or profit-making entities seek oral history materials for public
          programming. And Native communities themselves may wish to use oral histories as the basis of audio or video
          productions for educational or commercial purposes. Whenever such prospects emerge, ethical issues abound.
          Native and non-Native researchers alike are wise to remember the overarching ethical principle: oral history
          narrators must never be exploited and always are entitled to respect.
        


        
          One oral history project that illustrates how Indian concerns can be addressed deals with the National Park
          Service’s attempts to document information related to the Sand Creek Massacre National Historic Site. Federal
          legislation passed in 1998 authorized the park service to conduct a site study to determine the precise
          location of the Sand Creek Massacre. This particularly ugly episode in the history of the American West
          unfolded on November 29, 1864, when a group of 700 soldiers slaughtered some 160 Cheyenne and Arapaho
          Indians, mostly women and children, who were camped along Sand Creek in the Colorado Territory.40
        


        
          Determining the precise location of the massacre required the park service to rely on Arapaho and Cheyenne
          oral histories, which Sand Creek Massacre descendants considered highly sensitive. The National Park Service
          and the affected tribes negotiated memoranda of understanding that spelled out plans for conducting the oral
          histories. The Northern Cheyenne and Northern Arapaho tribes conducted their oral histories internally, while
          the Cheyenne and Arapaho tribes of Oklahoma contracted with the park service to conduct the oral histories in
          collaboration with the tribes. The Northern Arapaho project team stressed to its participants that the most
          important priority was to protect the narrators and their stories. “Participants were reminded that the first
          people the stories belong to is the interviewees, and that their intellectual property rights must be guarded
          at all times. To help ensure this confidentiality, the tribe applied copyrights to all photos, interview
          tapes and transcripts.”41 The tribe kept all tapes and
          photographs for its tribal archives and gave copies to the National Park Service and to Colorado’s state
          historical archives. The tribe allowed information from the interviews to be used in the site study, but by retaining copyright, the tribe ensured the information
          would continue to belong to those who provided it.
        


        
          In addition to resolving concerns about protecting the information from possible misuse, the project
          participants became convinced that recording the Sand Creek Massacre descendants’ stories was important not
          only for them but for future generations. The planning and conduct of the oral history interviews illustrate
          several important aspects of doing such work in Indian communities.42 For example:
        


        
          ■ Southern Cheyenne narrators were asked on tape for permission to transcribe
          their stories and reproduce them in public documents. Information that narrators did not want to become
          public was not recorded or otherwise documented.
        


        
          ■ Southern Cheyenne narrators received small gifts of cloth, fruit, tobacco, or
          other customary items. Two of the oldest Arapaho tribal members—one interviewed in English, the other in
          Arapaho—were paid for their time. While not customary in many oral history settings, the practice in this
          case reflects local decisions made to accommodate specific circumstances.
        


        
          ■ Rather than following a predetermined question format, interviewers showed
          respect for the storytellers by listening to the stories without interruption. They asked follow-up questions
          at the end of the stories as appropriate.
        


        
          ■ Tapes were copied immediately after the interviews and given to the narrators
          in an attempt to establish trust for the project. This was important because participants often noted that
          they’d been interviewed in the past but had no idea what became of the recordings.
        


        
          ■ Extraordinary care was taken with translating interviews from Native languages.
          Elderly Cheyenne speakers, for example, said the rich nuances of meaning in their language often were treated
          cavalierly in English translations resulting in documents that failed to convey the true meaning of Cheyenne
          words. To accommodate those concerns, translating and transcribing was done collaboratively, and in one case,
          a thirty-minute story in the Cheyenne language took thirteen hours to transcribe.
        


        
          In one important way, the Western recording technology that makes it possible to capture stories from people
          such as those whose ancestors were massacred at Sand Creek is a
          double-edged sword. Such oral histories, on the one hand, help preserve the knowledge for future generations
          and help maintain the rich Native languages. But, on the other hand, the same Western technology also makes
          it possible to disseminate such information so widely that Indian people can lose control over it
          instantaneously. Native people have challenging choices to make in balancing decisions about using technology
          as a tool to reclaim their heritage without sacrificing other important goals of protecting sacred
          information. The challenges, in short, are real. But both the Native and non-Native legal and ethical
          standards provide guidelines for undertaking oral history projects that can contribute to more knowledge
          about and better understanding of American Indians’ life stories without fomenting the animosity that
          historically has characterized such efforts in the past. The next chapter of this manual offers planning
          guidelines for beginning just such an oral history project.
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        This chapter covers basic project planning guidelines. Although its focus is on tribal- or reservation-based
        projects, many of the following planning steps can help determine tribal or reservation responses to requests
        from outsiders.
      


      
        What are oral history project planning steps? They include developing project purpose statements, identifying
        protocols, involving project advisors, working with repositories, and developing parameters for choosing
        project narrators and interviews. The steps are:
      


      
        Mission or Purpose Statement


        
          A good place to start when developing an oral history project is a mission or purpose statement. This
          statement will help define project scope. Developing it helps project planners move from broad ideas to a
          more focused project purpose. What are some of the basic questions to think about at this point? Starting at
          the beginning, planners may want to ask: Given all the information available about the tribe and tribal
          history, what should the stated purpose or focus of an oral history project be? Will it, for example, focus
          on twentieth century political history? What about the history of education? What about cultural traditions?
          Will it cover:
        


        
          ■ relationship with land—traditional uses of land and land ownership practices
          and beliefs
        


        
          ■ religious practices including Christian teachings and actions related to
          retention of traditional beliefs
        


        
          ■ warrior beliefs including veteran’s stories, termination and self-government
        


        
          ■ medical practices
        


        
          ■ retention of traditional arts and music
        


        
          ■ language retention
        


        
          ■ education of Native children
        


        
          ■ tribal economic development
        


        
          ■ identification and documentation of sites related to tribal history
        


        
          ■ Indian/non-Indian relations and contact with non-Indian cultures, or insights
          into how the tribe and people view themselves.
        


        
          All of these themes or topics are critical to an understanding of Indian history. All also are the types of
          information collected through oral history interviews in Indian communities. But what happens when project
          planners come to the project with different ideas about what to include? Or when project planners try to
          cover too many topics in a single project? The project can become diffused or unfocused. As important as all
          themes are, project planners should avoid the temptation to do everything at once. Developing a defined focus
          and stating a mission or purpose statement allows everyone to come together on project objectives and to
          concentrate on specific project themes or topics in greater depth.
        


        
          Mission or purpose statements are short and to the point. Several examples of project mission or purpose
          statements illustrate their use in tribal projects. The first is from the long-standing Suquamish Tribal Oral
          History Project.
        


        
          
            The vast majority of accounts of Native Americans focus either on aboriginal Indian culture or the
            contemporary problems of urban and reservation Indians. There is little information available on the
            transitional period, which bridges the gap between traditional and modern times. This transitional period
            saw dramatic changes in the lives of Native Americans throughout the nation. These times brought the
            establishment of reservations and the pursuit of an aggressive policy by the federal government to
            assimilate Native Americans.
          

        


        
          Based on their statement of purpose, the Suquamish have five major oral history thematic topics: land and
          natural resources; economy; tribal government and leadership; the nature of the Suquamish community—people in
          time and space; and transitions in Suquamish culture.1 Project
          topics illustrate the interrelationships between first-person and
          traditional information but contain a strong archival (first-person) oral history component.
        


        
          The Hopi Oral History Project, a relatively new project, provides another example. Its statement of purpose
          is
        


        
          
            to record stories of continuity and change among the Hopi community during the late nineteenth and early
            twentieth centuries. The project will benefit the Hopi people by recording their history and cultural
            traditions according to their perspective. In addition, the project also aims to preserve the Hopi language
            by conducting and recording all interviews in Hopi.
          

        


        
          Hopi Oral History Project topics include life histories, political history of the tribe, tribal land dispute
          with the Navajo, village histories, turn-of-the-century events, the Great Depression, Livestock Reduction
          programs, BIA Relocation Programs after World War II, War on Poverty programs, and education. The topics
          reflect a strong first-person component of the project and refer to the use of both life and project
          interviews.2
        


        
          The Hopi purpose statement mentions another important purpose for recording Indian history: language
          retention. Recordings in indigenous languages help preserve them, something that is becoming increasingly
          critical as the number of first-generation speakers declines.
        


        
          An example from the American Indian Research Project (AIRP) at the University of South Dakota describes the
          collecting focus and commitment to care of a long-standing project that includes many interviews done through
          the Doris Duke Indian Oral History Project:
        


        
          
            The South Dakota Oral History Center (SDOHC) is devoted to documenting the history of the Northern Plains
            region and the care of previously collected interviews. All interviews are treated in a respected manner
            that honors the wishes of both the interviewee and their communities. Through the continued collection of
            regional oral histories, the SDOHC will enrich the understanding of events, thoughts and cultural practices
            from the region’s past and ever-changing present. The SDOHC understands that with the gift of an interview
            comes great responsibility, including the preservation, conservation and access to those interviews for
            future generations. The SDOHC is devoted to protecting and maintaining the integrity of words from the past
            for the people of South Dakota, the Northern Plains region and the world.3
          

        


        
          This statement, recognizing the gifts of past and future interviews,
          helps guide collections management through its clear statements about ongoing responsibilities for care and
          access.
        


        
          One last point about mission or purpose statements is that they provide a good starting point for a project.
          Once in place, they function as a guide by helping focus project objectives. But within this structure, as a
          project continues to develop, an understanding of the ways in which information is communicated can be a
          factor. As will be discussed later in the manual, flexibility and adaptability allow the statements and their
          thematic topics to become “a springboard for elaboration, not a fence that delineates the bounds of
          discussion.”4
        

      


      
        Protocol and Ethics Statement


        
          Indigenous information often is governed by protocols. Identifying all protocols, ancient and modern, is an
          important step. Ancient protocols, for example, can help identify the clan or gender of the person allowed to
          tell a traditional story, or the season in which it is told. Melissa K. Nelson has identified questions that
          help further define protocols governing traditional use: Who owns the stories? Who owns the songs? Who has
          the right to control the information and grant access?5 Answers
          to these questions can help guide indigenous oral history projects.
        


        
          Modern protocols have risen from efforts to control intellectual and cultural property rights and often are
          related to collections policies. As a general practice, museums and archives develop procedures for
          collections use. Recognizing the unique needs of cultures that are part of an oral tradition, Indian
          communities often take this step, adapting collections policies for use by indigenous communities as part of
          project planning. Sometimes called protocols or ethics statements, these statements lay out the guidelines
          for uses of tribal cultural resources, including indigenous interview information. The subjects covered by
          the modern protocols include:
        


        
          ■ownership of project materials
        


        
          ■explanation of informed consent
        


        
          ■expectation of familiarity with laws governing American Indians
        


        
          ■expectation of familiarity with tribal customs and regulations
        


        
          ■standards for tribal review of research proposals
        


        
          ■expectation of safeguarded trust in the narrator-interviewer and tribal
          relationships
        


        
          ■use of recording devices
        


        
          ■care for the impact of published materials incorporating indigenous information
        


        
          ■confidentiality of sources
        


        
          ■just compensation for narrators.6
        


        
          In 2007, responding to the call for best professional-practices guidelines governing materials held by
          nontribal organizations, the First Archivists Circle published “Protocols for Native American Archival
          Materials.”7 Its extensive bibliography is a resource for
          further information on intellectual property rights, community rights, and research controls.
        


        
          The First Archivists Circle protocols list oral histories and personal information among documents that may
          be culturally sensitive. This is true for materials held in tribal and nontribal repositories and leads to
          several project planning questions. What is the recommended status of the oral information collected through
          a planned project? Is it known to be sacred? Is the focus on multi-generational oral traditions or is the
          interview information more closely described as first-person history (for example, interviews about
          boarding-school experiences)? Should the guidelines or protocols reflect this?
        


        
          Another set of project planning questions can focus on standards established by the Oral History Association
          (OHA), the organization for practitioners of oral history. Respect for the narrator, sensitivity to the
          narrator-interviewer relationship, and an understanding of the historical context of the interview are basic
          to the work of the oral historian. The Evaluation Guidelines, the best-practices
          statement of the OHA, guide the work. How can this long-standing statement of best oral history principles
          and practices be a help to indigenous oral history projects and project protocols?8
        

      


      
        Advisory Board


        
          Oral history projects do not operate in a vacuum, regardless of where they are located. Advisory board
          members can represent tribal government, community elders, project funders, educators, representatives from
          the project repository, and others whose help and support will benefit the work. Oral history advisory boards
          generally do not meet regularly. Between meetings, board members often
          are asked to be available to answer questions related to their particular area of expertise and help provide
          project support when called on. They are the liaisons between the project and the community.
        

      


      
        Repositories


        
          Additional questions relate more directly to the nuts and bolts of oral history project planning. One of the
          most frequently asked is: “Where will we keep project materials?” Oral history projects generate a surprising
          amount of material. This includes the recordings, transcripts, project forms and other record-keeping files,
          and interviewer preparation information. When you add items that the narrator may want you to have, such as
          photographs (copies or originals) and other personal materials, the list grows longer. The question of who
          will provide long-term care for the interviews is a critical one that should be attended to as early in
          development of the project as possible.
        


        
          Many projects are based in tribal archives, museums, or colleges, with the understanding that the facility
          will serve as the project repository. Because of their missions, staff training, and the ability to provide
          the specialized environmental needs for care of recordings and transcripts (see Chapter 7), this is a workable and helpful
          arrangement. But, as any museum administrator or archivist will confirm, don’t just assume a repository will
          have room for or the resources to care for project materials. Ask as part of the project planning
          process.9 And, if the project is based at a college or
          university, it may be governed by compliance with human research standards through an Institutional Review
          Board (IRB). This is a hotly debated topic among oral historians; tribal colleges are beginning to respond to
          the situation by developing human research review boards (please see detailed information in Chapter 2). This is another step to cover in project
          planning.10
        


        
          Oral history project leaders and repository representatives often determine how recorded information will be
          accessed and handled. This, too, is an area where project planning can help. The questions for tribal
          materials reflect their specialized needs. Will access to interview information be restricted and, if so,
          what are the terms of the restrictions for tribal and nontribal researchers? Will the information be
          available for tribal museum and educational purposes? What about individual tribal member use, such as the
          “social life” of stories described in Chapter
          1? Answers to questions like these can help project planners guide long-term use of the information.
        


        
          Indigenous projects also are beginning to look more closely at
          identifying stories related to objects. This is a specific area of oral history interviewing that is
          important for long-term use and care of such objects. If this is the topic of the interview, it can involve
          asking the project repository for guidance or working collaboratively with the owners of the objects and the
          repository. It may involve copying photographs and working with the owners to determine disposition.
        


        
          Project interviewers often face the flipside of this situation in interviews. Narrators ask for information
          about caring for photographs, scrapbooks, and objects in the family’s possession. This can involve making
          copies of photographs and arranging for care of other materials, often with help from a tribal repository.
          Oral historians often take this approach for it allows the family to retain original photographs while making
          the information they contain available to others. Project leaders often include guidelines for handling this
          situation as part of interviewer training.
        


        
          If asked about care or donation of objects, interviewers will want to check with representatives of the
          repository to determine how this should be handled. They may want to put a representative from the repository
          in touch with the owner of the materials. The interviewer will want to help with this process as much as
          possible, working with the narrator and his or her family to make a decision on the disposition of the object
          and in learning as much as possible about its history and use. In all cases, interviewers should inventory
          the items and make several copies of the list—one for the narrator and another for oral history project
          files.
        


        
          Finally, what if project planners do not have access to a tribal repository? Or what if the repository does
          not have the resources to care for oral history materials? In such cases, tribal project leaders may want to
          collaborate with local tribal colleges, tribal cultural centers, or Indian studies concentration areas at
          accessible colleges and universities. This can involve participation from nontribal partners and another area
          of careful planning.
        


        
          Project leaders may want to realize that, although it may be tempting to start a project without a designated
          place to keep the interviews, this can present difficulties in the long run. Memories of oral history
          projects and interviews have long lives themselves and lack of a designated place to keep the interviews for
          the long-term or a clear determination of who is or is not allowed to use interview information can be
          confusing for future users. Decisions about interviews in such cases come in several layers. They begin with
          the need to conduct interviews before information is lost now and
          continue with the need to document disposition that will protect interview information from being lost in the
          future.
        

      


      
        Project Timeframe


        
          Another step to consider is a project timeframe. How long is the project expected to last? This can become a
          factor when considering the number of interviews it will include. It also affects project costs and available
          funding.
        

      


      
        Narrators and Interviewers


        
          With the preceding steps in place, project leaders can begin to think about potential narrators and
          interviewers. Begin a master narrator list. This will help answer questions about people to interview. Will
          the list include people who have been interviewed many times? What about new narrators? What best fits the
          project goals and why?
        


        
          Another planning factor that can have an impact on choosing narrators and interviewers is the project purpose
          as defined by the mission statement. Who are the most knowledgeable people about the suggested interview
          thematic topics? Do the narrators represent all sides or views of the topics, providing the potential for a
          full statement of all issues? Are there some narrators among this group who, for reasons of health or other
          issues, should be interviewed first? What about access to the narrators? Do potential narrators live on the
          reservation? If not, what is the best process for involving them?
        


        
          There may be some narrators who will be unsure about being interviewed. Will the narrators want to share
          stories? If not, why not? What are the circumstances that can affect the narrator’s decision to tell a story
          and does project planning reflect preparation for special circumstances that may be involved in an
          interview?11
        


        
          The next question is: who will do the interviewing? Will the interviewers be indigenous people? Will they be
          tribal members? Will they be from outside the tribe or reservation? Will they be non-Natives? Each of these
          situations involves decisions. Is the local or tribal perspective important to the project? What perspective
          would a Native interviewer who is not a tribal member bring to the project? What about oral history projects
          involving non-Native interviewers? If outside interviewers are used, will there be a screening process? What guidelines do project or tribal leaders want to establish for this
          situation?
        


        
          What about age and gender of the interviewer and narrator? In many cultures, there are restrictions, either
          personal or cultural, on what may be said to younger people or to people of a different gender. Understanding
          this is an important factor in choosing interviewers.
        


        
          Finally, how will the use of insiders affect the collection of information? Some tribal or project leaders
          have found that insider interviewers sometimes inhibit the collection of certain kinds of information. This
          may be related to the specific narrator-interviewer relationship or may be a more general result. Insiders
          also can run the risk of taking certain kinds of information for granted, and not asking for more detail when
          needed. Also, tribal interviewers sometimes can avoid certain topics out of respect for the narrator, even if
          the topic is part of the overall project. These situations should never prevent the use of insider
          interviewers. Rather, as the Suquamish have observed, they highlight the importance of all interviewers
          understanding their roles in the project. Realizing that all interviewers bring a particular set of
          experiences and point of view to the interviews helps put this in perspective.
        

      


      
        Other Participants


        
          In addition to the interviewers and narrators, who else is needed for an oral history project? Personnel
          functions for oral history projects can include project director, project treasurer, office manager,
          processor, and transcriber. Each of these describes an area of responsibility that can help keep an oral
          history project on target. They may or may not be held by the same person. They do, however, take a certain
          amount of time.
        


        
          ■ The project director is responsible for progress and completion of the project.
          This person leads the project, making decisions about its day-to-day management, including interviewer
          training, and represents it to the public. This is one of the most important positions in an oral history
          project, for the project leader often is responsible for follow-through, problem-solving, and making sure the
          project meets its goals.
        


        
          ■ The project treasurer oversees finances. This includes reviewing and approving
          expenditures and providing regular financial statements to the project director.
        


        
          ■ The office manager keeps project systems in place. Responsibilities can include
          keeping track of the interview schedule, managing the equipment, record-keeping, and filing.
        


        
          ■ Interviewers help prepare and conduct the interviews. Their responsibilities
          can include collecting first-person information and traditional stories, as well as working with all the
          possible interrelationships that can occur.
        


        
          ■ Transcribers prepare word-for-word written copies of the interviews.
          Transcribing sometimes is described as a translation from oral to written; it helps make interview
          information accessible. When an interview is not in English, translation is needed from one language to
          another. Transcribers may be asked to transcribe an interview in the indigenous language and translate it
          into English or to collaborate with a project translator for this purpose.
        


        
          ■ Processors (often tribal archivists) are responsible for the long-term care of
          and access to project materials. They also often develop project forms and record-keeping systems.
        

      


      
        Nontribal Participants


        
          As stated in the Preface, the guidelines in this manual are for projects developed by and for tribal
          communities. But there may be cases where, because of funding and personnel needs, nontribal participants
          will be asked to help develop a project or carry out interviews. This brings up another set of project
          planning questions. Who are the nontribal entities and do they have a long-term relationship with the tribe?
          How will tribal intellectual property be handled and what will be the disposition of the recordings and
          information? What about use of the information, both short- and long-term?
        


        
          When working with outsiders, in addition to evaluating projects according to the oral history guidelines in
          this manual, tribes often take additional actions. These can include requiring a presentation to local
          officials before permission to do interviews is granted, including asking researchers to accommodate proposal
          changes if requested. Some want an outside interviewer to use an intermediary when working on the
          reservation. Socioeconomic background with all the factors involved in it, including vocabulary and word
          usage, is another factor. Will the interviewer understand reservation life and the subtle communication of
          information related to it?
        

      


      
        Record Keeping


        
          Developing forms is part of the planning process. They include: a project statement (informed consent) form;
          a gift or legal release agreement—also called a donor form (narrator); a gift or legal release agreement—also
          called a donor form (interviewer); and an interview information or interview index form. Depending on how
          projects are organized, a time sheet, volunteer log, and an equipment sign-out sheet also may be helpful.
        


        
          ■ The project statement (informed consent) form gives the narrator background
          about the project and its purposes, including proposed uses of interview information. It also explains the
          gift or legal release (donor) form. Informed consent, a basic tenet of oral history ethics, is an important
          part of the oral history process. It helps build narrator trust, a point addressed by many Native protocol
          statements. The project director may ask the narrator and interviewer to sign it.
        


        
          ■ The gift or legal release (donor) forms for the narrator and interviewer give
          the gift of the interview to the tribe or designated repository. These forms don’t need to be long or
          detailed and their wording varies. But they have several common elements. The first is the gift statement.
          Wording generally conveys all “rights, title and interest, including copyright” in the recording, indicating
          that it becomes the tribe’s or repository’s property.12 The form
          for the narrator also often lists expected uses of the information—such as research, publication, exhibits,
          public programs, educational projects, and electronic publication (Internet)—and the form has a place to list
          restrictions on use of the interview that the narrator may request. The form for the interviewer conveys the
          person’s “rights, title, and interest, including copyright” in the interview to the tribe or designated
          repository.13
        


        
          ■ The interview information or interview index form provides access to the
          recorded information. Using bullet points on the information form or a more detailed time index on the
          interview index form can highlight interview content. They usually are filled out by the interviewer.
        

      


      
        Additional Planning Considerations


        
          The above planning steps provide the basic structure for an oral history project. Several additional steps
          also deserve project planners’ consideration. One is a project name.
          Project leaders usually decide this as part of the planning process. A project name gives a project identity
          in the community.
        


        
          An often-overlooked project planning step is whether to provide publicity for the project. Project publicity
          can keep the community informed about the project, but should be carefully handled to avoid an overload of
          potential narrators. Publicity planning steps include community meetings or press releases to tell people
          about the project as it gets going, to keep people informed about its progress, to let people know it is
          nearing completion, and to help celebrate when completed.
        


        
          Initial meetings and press releases are helpful because they let people know about the project, but project
          leaders can run a risk of being flooded with potential narrators who heard about it through publicity.
          Careful wording can help avoid this. This includes the use of advertising for narrators, which rarely is
          helpful. Carefully choosing project narrators based on the mission statement and background research usually
          is the most beneficial.
        


        
          And what about a celebration when the project is finished? Oral history projects are good reasons for
          community celebrations and are good opportunities to honor everyone involved in the project. Planning for a
          celebration is another organizational step.
        

      


      
        Benefits to the Community


        
          And, finally, in addition to the collection of information important to the tribe, how else can the community
          benefit from an oral history project? Community outreach is an integral part of oral history project work.
          Some tribes use this outreach to help provide social services to narrators. Projects also become catalysts
          for identifying people to help with cultural programs for children or with programs in a cultural center or
          museum. Regular meals and social activities for narrators can be built into project organization. Oral
          history projects are community projects. Leaders can use the planning to go beyond the specifics of oral
          history and determine how the project can help meet a variety of community needs.
        


        
          This covers the basic planning steps. While the steps are based on general oral history project planning,
          they suggest adaptations for Native projects. Additional adaptations by project and tribal leaders will
          reflect specific needs and circumstances.
        


        
          Budget and equipment decisions also are important parts of oral history project development. They are covered
          in the next chapter.
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        This chapter covers two of the most discussed areas of oral history project planning: equipment and budgets.
        Equipment is a topic about which oral historians have many—and strong—views. While important for all oral
        historians, equipment decisions, which also are part of budget decisions, can take on added importance for
        tribal projects.
      


      
        Equipment decisions are often thought of in the present tense. But they are part of the future as well. As
        David Henige has written, recordings offer an opportunity to preserve information, now and for the future, that
        could otherwise be lost.1 Choosing equipment that the project or
        tribe can continue to support is important, as is thinking about maintaining future access to the recorded
        interviews. Information collected by ethnologists on wax cylinders in the early 20th century provides a
        striking lesson here. The wax cylinders, the cutting edge of technology at the time, contain priceless
        indigenous information. But this technology now is obsolete. Because of the fragile nature of the recordings,
        the information on them is at great risk. Although this is an extreme example, it illustrates the need to
        carefully think about the future of technology, the future of indigenous oral history recordings, and the
        ability to support continued access to recorded information to the best of everyone’s ability.
      


      
        Oral historians are in the midst of what many call the digital revolution.2 The result is rapidly changing equipment and media specifications. This chapter includes
        information about technology guides as well as planning processes that can provide the basis for informed
        equipment decisions.
      


      
        Equipment and Media


        
          The first project planning decision is whether recording equipment will be used during an interview Questions
          about access to recordings discussed in Chapter
          3 take on immediacy here. Project participants often ask about long-term use of the recorded information.
          What will happen after project participants move on? Answers to these questions are a part of the planning
          process.
        


        
          Recorded interviews benefit tribal projects in many ways. They preserve information, even as an artifact of
          the moment. They preserve the sound of the spoken language. They collect information that can become part of
          the oral tradition through the social lives of the stories themselves. These are important benefits.
          Determining how access to interview information will be handled can help guide recording-equipment decisions
          and become part of the informed-consent discussion with narrators. It also can help define the path for
          future use of the materials in ways that will help people, now and in the future, take on the stories.
        


        
          Oral history project leaders will also decide what kinds of recording equipment—analog or digital, audio or
          video—to use. The basic recommendations for oral historians are:
        


        
          ■ use the highest-quality recording equipment available
        


        
          ■ use a high-quality external microphone whenever possible
        


        
          ■ use high-quality connecting cables
        


        
          ■ use headphones whenever possible.
        


        
          High-quality recording equipment is sometimes referred to as production quality. Specifications are updated
          regularly. Audio-video archivists and the Oral History Association are good sources for the most up-to-date
          information.
        


        
          The next equipment-planning choices help refine the situation further. But as people begin to think about
          them, enough questions can come up to lead to a consensus that there may be no one best format. All decisions
          involve a series of compromises. Archival quality is another helpful equipment standard, but it can have
          several meanings. Generally, for equipment and media, the following guidelines help determine archival
          quality for oral history purposes:
        


        
          ■ The approximate length of time the production-quality recording technology is
          expected to last
        


        
          ■ The natural life span of the media
        


        
          ■ The length of time playback equipment will be available
        


        
          ■ The availability of the technology to the public.3
        


        
          Determining tribal standards for archival quality based on the above guidelines can help when making
          equipment decisions. Ideally, the goal is to use production-quality equipment and media that meets the
          archival standards.
        


        
          Additional questions are wide-ranging:
        


        
          ■ Is the equipment universal, meaning any recording may be played on any piece of
          equipment? This generally is true of analog recordings, but not for digital recordings.
        


        
          ■ Does the digital equipment conform to national and international standards
          regarding basic specifications, interchangeability and compatibility among brands?
        


        
          ■ Does the digital equipment use proprietary software or hardware? Proprietary
          refers to hardware and software with restrictions affecting recording and playback options that are linked to
          specific manufacturers.
        


        
          ■ Does the equipment have the option to record in unreduced (uncompressed) WAVE
          (.wav), WAVE/BWF (.wav-bwf), or .AIFF (.aif or .aiff) format? The first, file extension .wav, has a large
          range of coded access but is proprietary. The second, .wav-bwf (Broadcast Wave Format), is a special .wav,
          non-proprietary unreduced sound-file structure that can contain two types of audio data (linear PCM and Mpeg
          coded) and has a place for metadata (the data about data that describes and manages the information) that
          allows exchange between different audio environments and equipment. Both are for PC users. AIFF is for
          Macintosh users.
        


        
          ■ Is the media used in the equipment backward compatible and, if so, for how many
          generations?
        


        
          ■ The default setting on recorders usually is in a lossy code. When reduced,
          lossy codes to do not allow restoration of data to its original acoustic condition. Lossless codecs
          decompress to the original form without loss.
        


        
          Equipment questions also have an impact on the choice of the repository. Questions again are
          wide-ranging.
        


        
          ■ What are the long-term care needs for the oral history materials, including the
          recordings?
        


        
          ■ Where will the project materials be kept and does the repository have the
          staff, equipment, and facilities to provide long-term care for recordings made with the project equipment?
        


        
          ■ If digital recorders are used, is there access to server space for long-term
          storage of large, unreduced interview data files?
        


        
          ■ If digital recorders are used, what are the plans for regular software and
          hardware upgrades to provide on-going access to them?
        


        
          Identifying the current industry standards and the options that will work for your project are important
          steps. Several Web sites provide detailed, regularly updated equipment information for oral historians. The
          citations are listed below4 For basic specifications, digital
          audio recorders should have the following features at a minimum: two external microphone
          jacks, a display window that shows recorder functions, a headphone jack, the option to record in unreduced
          (uncompressed) sound, a removable memory or sound card, USB interface, sound controls, on/off switch, and an
          AC adapter. As an example of current standards, production-quality digital equipment standards are
          .wav or .wav-bwf (unreduced) format, PCM or linear PCM (lossless codec), 16–24 bits, sampled
          at 44.1–48 kHz.5 It is always helpful to check for current
          standards and updates as changes can rapidly occur.
        


        
          When deciding on microphones, what kind works well? The options are lavaliers (microphones clipped on
          clothing) or those that need a stand or a pad. Microphones come in two types—condenser and dynamic. A
          condenser translates acoustical signals into electrical ones but requires a battery. A dynamic does the same
          but generates its own current and does not need a battery. Microphones also have a range of polar or sound
          pick-up patterns. Polar patterns are omnidirectional (a microphone that picks up all voices in a field around
          it) or cardioid microphones (directional or unidirectional microphones that pick up sound in a heart-shaped
          pattern predominantly from the direction it is pointed). Oral historians generally use
          dynamic lavalier microphones, one for every interview participant with corresponding connections to the
          recorder, or dynamic omnidirectional microphones. The goal is to capture both the narrators and
          interviewers voices as clearly as possible.
        


        
          Oral historians also grapple with decisions about recording in audio and video. Generally, unless there are
          special needs, this is a subjective decision. Which will better meet
          project needs and why? What is the cost, and is this a critical budget item? Questions about the impact video
          can have on the narrator and the narrator-interviewer relationship are important considerations for some
          cultures and can be a factor when working with older narrators.
        


        
          Interviewer training also is a factor in the audio-video decision. Are the interviewers trained in audio? Are
          they trained in video? Some projects incorporate both audio and video by recording the interview in audio and
          then picking up highlights, such as those about place, on video.
        


        
          As with audio, video equipment specifications can change rapidly. The equipment Web sites listed above
          contain updates on video equipment specifications. The basic features for digital video recorders are:
          a time code, option for recording on standard play (SP) or in unreduced format, external
          microphone jacks, a removable sound or memory card, USB interface, image stabilization, low-light
          performance, on/off switch, and a zoom lens.6
        


        
          What about recording media? If recording in analog, 60-minute archival cassette tapes (30
          minutes per side) are recommended. Digital media include CDs, computers, and memory cards or chips. Each
          will have a specific amount of recording time. Use the highest quality digital media you can
          find.
        


        
          There are several types of recorders and media that oral historians do not recommend. Analog microcassettes
          and voice-activated recorders do not provide good sound quality and are not recommended. Generally, using
          laptop computers or MP3 players is not recommended. If using a laptop computer, ask experts to check it for
          optimum recording viability. Reduced (compressed) formats for recorders or media, as noted above, are not
          recommended. Try to avoid proprietary formats wherever possible.
        


        
          Long-term stability of recordings made with audio and video equipment manufactured for home use is unproven.
          While the sound may be good when recorded, the lifespan and long-term access (salvageability) of the
          recordings is questionable.
        


        
          Ultimately, the best advice when making equipment choices is this: do your homework. The optimal choice may
          not be the newest or latest technology, especially if it doesn’t meet the tribe’s archival standards or it
          cannot be supported by the repository. Where funding is an issue, projects often purchase a good recorder, a
          very good microphone, and the best-quality connecting cables they can find. This helps maximize the quality
          of the recording, broadening long-term possibilities for future use.
        


        
          Once a choice is made, because of rapidly changing technology, include
          these steps as well:
        


        
          ■ make sure to keep more than one piece of the recording equipment on hand, with
          the extra or extras held in good repair as backups or for parts
        


        
          ■ always have an ongoing migration plan in place, including digitizing
          (transferring analog to digital), refreshing (recreating files on new software-hardware systems),
          reformatting (moving files to software-hardware systems with different specifications), and migrating (moving
          data between media)
        


        
          ■ keep and store backup copies of the interviews in multiple formats (for
          instance, archivists recommend keeping an analog copy of digital recordings).
        


        
          With recording equipment decisions covered, there are several other pieces of equipment to consider. The
          first is a small, portable, good-quality duplicating machine to make a copy of the recording immediately
          after the interview This can help build trust in the oral history project and the recording can be another
          gift to the narrator. The second is transcribing equipment with a headset and foot pedal.
          Other features include volume, tone, backspace control, tape speed, and variable speed control.
          Transcribing is done with digital sound on the computer or with equipment that uses standard-size cassettes.
        

      


      
        Budgets


        
          Oral history budgets, although they do not generate as much discussion as equipment decisions, are an equally
          important part of project development. Finding funding for oral history projects often isn’t easy. Many
          projects use volunteers to help make ends meet. But even with volunteer help, there are fixed costs. They
          include one-time expenses, overhead expenses, interviewing expenses, and long-term storage expenses. Costs
          may be covered by several administrative units, but taken together, they represent a comprehensive look at
          oral history budget items.
        


        
          ■ One-time or nonrecurring expenses represent a considerable
          outlay of money, especially for equipment purchases. They can include:
        


        
          — Recorders and accessories
        


        
          — Microphones and cables
        


        
          — Small, good quality duplicating machine
        


        
          — Transcribing equipment
        


        
          — Interviewer training
        


        
          — Community celebration.
        


        
          ■ Overhead expenses are the ongoing, behind-the-scenes costs
          that keep the project running. They can include:
        


        
          — Office space and equipment, such as computers and photocopiers
        


        
          — File cabinets
        


        
          — Office supplies, including stationery and envelopes
        


        
          — Telephone, fax, and Internet access
        


        
          — Postage
        


        
          — Interviewer meetings, including training updates
        


        
          — Controlled access space separate from office space to store interviews unless
          they are immediately turned over to the repository
        


        
          ■ Interviewing expenses are the costs related to doing each
          interview. They can include:
        


        
          — Photocopying
        


        
          — Telephone and postage
        


        
          — Travel costs, including mileage and, depending on where the narrator lives,
          hotels and meals
        


        
          — Recording media
        


        
          — Costs related to duplicating recorded media
        


        
          — Payments to interviewers and videographers
        


        
          — Payments and gifts for narrators
        


        
          — Payments to transcribers
        


        
          — Archival processing
        


        
          — Costs of courtesy copies of photographs and archival materials donated by
          narrators
        


        
          — Costs of courtesy copies of recorded interviews and interview transcripts for
          narrators and their families.
        


        
          ■ Repository costs are the costs of caring for and
          maintaining access to oral history interviews and information. They include:
        


        
          — Archival shelves and cabinets
        


        
          — Archival storage materials
        


        
          — Server space for storage of digital interview files
        


        
          — Equipment maintenance and storage
        


        
          — Migration of interview materials to upgraded formats
        


        
          — Personnel to care for and maintain access to oral history interviews and
          information.
        


        
          When looking for funding, tribal cultural centers, archival facilities, museums, and colleges often take the
          lead. Sometimes several institutions work collaboratively or develop a consortium. Federal and state funding
          sources may offer grants as can humanities councils or historical and educational organizations. Other
          possible sources include heritage and historic preservation programs, libraries, museums, and cultural
          diversity centers. The caution when looking for funding is to balance the needs of the project with the
          strings that can be a part of nontribal funding options.
        


        
          While the importance of collecting oral history is well understood, finding funding can be a challenge. For
          many tribes, successful businesses have helped generate support for tribal cultural programs, including oral
          history work. But the availability of funding programs to support comprehensive and thoughtful oral history
          projects for others is an ongoing need.
        


        
          In the final analysis, do not let lack of funding stop a project. Although oral history can be costly,
          knowledge of the basic guidelines can help project planners accomplish a great deal with available resources.
        


        
          This brings us to the interview. The next chapter will describe interview preparation.
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        Preparing for an interview honors the narrator and helps the interviewer. It is as important for the first-time
        interviewer as it is for the experienced oral historian. As many oral historians will attest, narrators know
        when an interviewer has taken the time to prepare.
      


      
        Interviewers


        
          Interviewers often are chosen for their knowledge of interviewing and their backgrounds on the interview
          topics. Given these initial qualifications, if the interviewer already is knowledgeable about the history of
          the reservation and tribe, why is interview preparation needed? Regardless of the type of information
          collected, whether it is archival, first-person information, or traditional stories, interview preparation
          helps the interviewer get fully ready for each narrator and for each new interview.
        


        
          Interview preparation is a busy time for an interviewer. It involves a number of tasks, many of which take
          place simultaneously. A good place to start is with project orientation and interviewer training (see
          page 75 for a sample interviewer training workshop agenda). The project leader will want
          to make sure the interviewer has a thorough understanding of the project and how each interview fits into
          overall project goals. This information is based on planning decisions, but it becomes more practical at this
          point. Will the interviewer be collecting firsthand information or traditional stories? Based on this, how
          should the interviewer prepare for the interview? Is the narrator’s information expected to be sensitive, and how should the interviewer handle it? What are the
          tribal and project protocols? What about unexpected information, especially if it is culturally sensitive or
          sacred? How should the interviewer handle a situation like this? All of these issues can be covered in
          interviewer training sessions.
        


        
          The interviewer should be prepared to help the narrator fully understand the purpose and the expected uses of
          the interview. Will it become part of the tribe’s archival collections? Will it be available to researchers,
          either tribal members or outsiders? Will it be used primarily for educational purposes? Each of these
          outcomes can have an effect on the interview and how the narrator chooses to communicate the information. The
          narrators also will want to know if the information is gathered for commercial use. If so, with possible
          financial gain in mind, modern protocols and oral history ethics state that narrators should benefit in some
          tangible way.
        


        
          Answers to questions like these help the interviewer think about the narrator and the interview. They remind
          the interviewer that both the narrator as a person and the information given in an interview are important
          and deserve respect. Also, having an understanding of project protocols helps build confidence for the
          interviewer, which can translate into a trust relationship with the narrator.
        

      


      
        Narrators


        
          A review of the master narrator list is helpful at this point. What information does each potential narrator
          bring to the project? Is there a priority order for doing the interviews and why? How do these questions
          affect narrator choice and the interview process?
        


        
          This is the time to invite narrators to be a part of the project. Project leaders generally initiate first
          contact with the narrators. This is done by letter or telephone call or in person, depending on the
          individual. Regardless of how the narrator is asked, a personal visit from the project leader or interviewer
          usually is recommended. This visit provides an opportunity to explain the project to the narrator and family
          members. Taking the time to carefully explain the project and its purposes helps build trust in the
          interviewer and the project.
        


        
          Some tribes, such as the Hopi, use a process of informed consent when talking with potential narrators.
          Designed to help protect both narrators and tribal cultural and
          intellectual resources, the process spells out in detail the purposes of the project, the use of recording
          devices, and compensation to the narrator. Approval may be requested from the individual, the family or clan,
          the village, or the tribal government before the interview.1
        

      


      
        Pairing Narrators and Interviewers


        
          Pairing narrators and interviewers is another important step. Many tribes, such as the Suquamish, use
          interviewers from the tribe or those who have close ties to the community for their oral history projects. As
          they say, “Outsiders do not always understand the subjects of the interviews and do not know how to ask
          necessary questions.”2
        


        
          The following questions can help guide final decisions. How will interviewers interact with narrators? Are
          they first-time or experienced interviewers, and what effect can their experience have on the interview? Will
          the interviewers be sensitive to the narrator’s situation and understand the cultural and social protocols of
          the interview?
        


        
          Who will the narrator be most comfortable with? Who will work best with the narrator? Will the narrator want
          someone who is near in age? Should the narrator be the same sex as the interviewer? Will the narrator be more
          comfortable with a new person, a stranger, a relative, or a long-time acquaintance? What are the pros and
          cons of each situation, and which will result in the most productive interview? Often these questions have no
          correct answers. In many cases, the ideal match may not be possible. But thinking through the issues helps
          keep the project on firm footing when pairing narrators with interviewers.
        


        
          If projects necessitate pairing outsider interviewers with tribal narrators, there are additional questions
          to cover. Is the narrator willing to work with an outsider? Will the interviewer need an intermediary to act
          as a go-between and help set up the interview? Does the interviewer understand the person’s interests,
          communication patterns, language or language construction, or value systems and the effect these can have on
          how information is communicated? Will the interview be in English? If so, what are the narrator’s skills in
          this language? And, importantly, even if both are speaking English, will the interviewer and narrator both
          understand the use of language in the same way? Will they understand the nuances of words or phrases in the
          same way?
        


        
          When an interviewer and narrator have been paired, the interviewer
          will want to become familiar with the narrator. Does the narrator have a specific area of knowledge that is
          especially important for the project? What is the recommended interview format? Is the narrator comfortable
          with a question-and-answer approach, or would a different approach work better? What languages does the
          narrator speak? What language will be used in the interview? Does the interviewer speak the language? Will
          the interviewer need a translator? If so, who should it be?
        

      


      
        Background Research


        
          The next step is background research on the project and the thematic topics. Although the cultural base of
          indigenous information is oral, many reservations have collections of written material in tribal cultural
          centers, libraries, archives, and museums that can help interviewers working on Native projects. Maps, land
          allotment records, boarding school records, church records, Bureau of Indian Affairs (BIA) records, military
          records, newspapers, archaeological records, history books, previous oral history projects, and personal and
          family memorabilia such as photographs and scrapbooks—all are possible sources for interviewer preparation.
          Written materials can be especially helpful at this stage. They represent the record of an oral people and,
          as such, sometimes contain information not found elsewhere. Looking through them can help identify new topics
          or uncover previously unknown narrators. It may help identify false or misleading information for
          interviewers to bring up, giving narrators an opportunity to set the record straight. Used carefully as part
          of a support system for collecting oral information, research can enhance the interview results. When written
          sources are used, they can support the oral without transcending or overwhelming it.
        


        
          Research also may involve contact with family members or others who know the narrator. Such conversations can
          cover everything from the person’s background to a recommended time and place for the interview. If the
          interview will be the recording of traditional information, personal research can help determine what the
          narrator’s wishes are for the interview, such as when and where it should take place. It also can help
          identify the narrator’s beliefs regarding the appropriate protocols for telling the stories.
        


        
          If the interview will be part of a gathering, such as a powwow,
          personal research can help determine the appropriate recording process for the narrator and interviewer to
          use.
        


        
          Research may be done by project leaders and interviewers. Interviewers often find that being involved in the
          research process gives them an opportunity to bring what they learn into the interview. It can make them more
          prepared for what they hear, including possible elaborations or extensions of the interview
          information.3
        

      


      
        Interview Structure and Thematic Topics


        
          After completing background research, the next step is to identify the specific topics of the interview as
          they fall within the overall mission statement guidelines. Which project topics does the narrator know most
          about? If the narrator knows about more than one topic, which is the most important to cover in an interview?
          Should the narrator be prepared to ask questions? Are there questions or topics that community or tribal
          leaders would like to include? What if the answers to questions are in the form of traditional stories? How
          should this be handled? How should it be documented? Should the interviewer ask clarifying questions? These
          can help future users of the information understand its context and protocols but their use cannot be
          assumed. If allowed, what is the best way to do this? All of these issues are part of interview preparation.
        


        
          Other basic process questions cover expectations for the number and length of interview sessions. Will this
          involve one interview or more than one interview? In some cases, one interview will cover the information
          with the narrator. In others, interviewers will conduct numerous interviews over a period of several years.
        


        
          Will the interviewer have an initial interview or a pre-interview? The interviewer can collect biographical
          information in an initial meeting. It also can help the narrator get to know the interviewer in the interview
          setting and provide an opportunity for questions about the interview process.
        


        
          Determining interview topics to be covered with the narrator is a more subjective area of preparation. Does
          the narrator understand what will be covered during the interview? The interviewer should never surprise the
          narrator with unexpected questions or with the request for information that is outside the scope of the
          interview discussion or beyond the narrator’s areas of knowledge.
        


        
          What about controversial topics? Should the interviewer cover topics
          that may be difficult to talk about? Such discussions can be very important. But the interviewer should be
          prepared for the challenges that can be involved in talking about difficult memories. And, because requests
          for any information, including controversial topics, should not be sensationalized or brought up as a
          surprise to the narrator, the interviewer may want to discuss with project leaders the most sensitive and
          caring way to bring up difficult topics in an interview.
        


        
          What if the narrator offers some new or unexpected information for discussion or an angle to the story not
          previously anticipated? This may or may not be controversial and it may or may not be sacred, but it can
          surprise an unwary or unprepared interviewer.
        


        
          Melissa K. Nelson has identified several questions that help with interviewer preparation. What are the
          limits of someone’s ability to know certain things, and what steps should the interviewer take to respect
          this? Do project planners expect the narrator to have the right not to know something? Will the interviewer
          need to earn the right to have access to some types of knowledge that may come up in an interview? If so,
          what does this involve? Nelson relates these questions to an understanding of “cultural privacy,” noting that
          the respect for the narrator’s knowledge that the questions represent can help build trust between the
          narrator and the interviewer.4
        


        
          Interviewers also can run into situations where the narrator becomes reluctant to talk in general or about
          certain things that are pertinent to the interview topic. Although most narrators will want to communicate
          information, the circumstances of the interview may result in the narrator’s decision that the time, place,
          or people present at the interview are not right for sharing the information. If so, interviewers will want
          to be prepared to sensitively end the interview and discuss what should be done.
        


        
          At a time when many Indian people live in or interact with several cultures, the perceptions of how and why
          things occurred as they did are as important as recounting the specifics of an event or way of life. These
          perceptions help people understand their history, their place within it, and the impact on their history of
          decades or centuries of interacting with other cultures. This is another area of interviewer preparation that
          can be important for a project.
        


        
          An area of increasing importance to indigenous communities is the relationship of oral information to
          objects. These may be objects owned by the narrator or the narrator’s family. But museums and cultural
          centers, including many that are non-Native, realize the importance of documenting traditional information linked to statues, carvings, monuments, buildings, and other items of
          importance to Native communities. Will this be part of the oral history project? If so, how will project
          leaders and interviewers prepare for such interviews? Are the stories linked to objects and, if so, what will
          be involved? What about stories linked to places? How will they be handled? Will stories about objects or
          places be enhanced by the use of visuals? If so, how will they be documented? Things may change during the
          project, but thinking through these questions as part of developing a master list of narrators helps define
          overall project needs.
        


        
          What about the use of memory aids in the interview, either for general content or working with objects? Will
          you use memory aids? Use of visual aids, such as photographs, may be helpful to some narrators as may a visit
          to a place of importance. Daniel Anderson commented, “A 1910 photo of my grandmother at the Vermilion Lake
          Indian School in Tower, Minnesota, spurred a food of memories and conversations with her.”5 Others may find that information about an event or place may help when
          remembering information.6
        


        
          When preparing for an interview, use the interview research to become as thoroughly acquainted with the
          narrator as possible. If the research has brought up questions or inconsistencies in information, make notes
          and use them to help guide the narrator. For example, if the purpose of an interview is to learn more about
          land use on the reservation, information on maps, aerial photographs, and BIA records can provide basic
          background. Using this, the interviewer can list questions that cover the specifics of land use and changes
          known to the narrator. Jotting down the topics to be covered and making notes on questions help the
          interviewer prepare for the interview. Questions do not have to be written out as full sentences. Notes that
          are clear and easy to follow allow the interviewer to concentrate on the narrator.
        


        
          Some Native oral history project leaders and interviewers submit lists of questions to tribal authorities for
          review for possible sacred information. Is this a step that is either required or desirable for your project?
          Others sometimes suggest giving the narrator a list of questions before the interview to help them prepare
          their thoughts. Project leaders also will want to determine if this is a workable approach. Will this help
          your narrators or will it become a crutch? Helping narrators prepare for an interview is necessary, but a
          list of questions can discourage the narrator from expanding on information, potentially losing what could be
          valuable new material. Sometimes it is helpful to review a list of broad topics rather than provide specific
          questions. This can help the narrator prepare for the interview while
          retaining the option of telling the story as he or she wishes. In other cases, the narrator may want to
          discuss the interview process in preparation for being interviewed but will know what he or she wants to say
          without the use of topics or other materials.
        

      


      
        Using the Recorder


        
          Practicing with the recording equipment is another important element of interview preparation. Nothing is
          more distracting than an interviewer who is fussing with equipment that won’t turn on or doesn’t record—or
          who can’t find a missing cable or cord. It gets an interview off to an awkward start. Regular practice with
          the equipment before the interview can pay off with a working recorder and a relaxed interviewer. Setting up
          the equipment and doing a short practice interview in an interviewer training session and again shortly
          before an interview can be very helpful. It also is helpful to know the standard settings for the recorder
          and to become familiar with the equipment manual in case any onsite adjustments need to be made.
        


        
          Many projects assemble recorder kits. These usually include everything needed for an interview: recorder,
          microphone, cables, headphones, media, extension cord, fresh batteries (as a back-up if electricity is not
          available), and manual. Shortly before an interview, the interviewer should go over the list of items in the
          set, making sure all are present and accounted for. This is a good time to do a preliminary sound check with
          the equipment, too.
        


        
          Learning to use the equipment unobtrusively is important. It isn’t always easy, but practicing until the
          equipment can be assembled and operated with confidence in an interview setting is an important part of
          interviewer preparation.
        


        
          Assembling supplies for the interview helps keep everything together. Supplies can include a notebook and pen
          to make notes either during or after the interview, extra media, a bottle of water for the narrator, and
          project forms.
        

      


      
        Interviewer Training


        
          Interviewer training is important for all oral history projects. This usually is done in a workshop as
          interviewers are preparing for their first interviews. Attendance is required.
        


        
          Workshop leaders are experienced oral historians. If no experienced
          leaders are available locally, project leaders may have to look outside the tribe. Sources for information
          about experienced leaders can include state historical societies, especially if the societies have a history
          of working with indigenous peoples, and the National Park Service. An initial training session may involve
          several leaders, including tribal members with a background on indigenous knowledge and an experienced,
          non-Native oral historian to provide nuts-and-bolts basics. A sample training workshop agenda with a focus on
          indigenous projects includes:
        


        
          ■ an introduction to oral history and indigenous knowledge
        


        
          ■ an introduction to the project with an explanation of project focus
        


        
          ■ discussion of legal and ethical issues related to collecting indigenous oral
          information
        


        
          ■ an overview of project planning decisions—including repository selection
        


        
          ■ use of record-keeping forms
        


        
          ■ use of equipment
        


        
          ■ specialized interview orientation
        


        
          ■ interview preparation
        


        
          ■ the interview
        


        
          ■ post-interview responsibilities.
        


        
          Oral history project workshops usually last a full day or parts of several days. Sometimes they are divided
          into two sessions, the first for an introduction to the project, forms, and equipment, and the second for
          specialized interview orientation. One session can include a tour of the project repository. The specialized
          interview orientation can include a practice interview. Both sessions include food and time for questions and
          discussion.
        


        
          Interviewer training should include a discussion of the range of information that may emerge in the
          interview. There may be times when a narrator is asked to give first-person information, such as the memory
          of boarding school experiences, and traditional stories. Or there may be times when a narrator, when asked
          for first-person information, includes sacred information in the reply. Understanding what to expect can help
          the interviewer fully prepare for an interview.
        

      


      
        Scheduling the Interview


        
          Interviews are done by appointment unless circumstances dictate differently. The interviewer usually sets up
          the interview, scheduling it at a time and place that is convenient for the narrator. The interviewer should
          review the purposes and the legal and ethical background of the interview with the narrator and anyone else
          participating in the interview at this time. Questions about the interview or the interview process should be
          reviewed and answered.
        


        
          After information has been reviewed, the interviewer can think about what will help make the narrator
          comfortable during the interview. This helps get the interview off to a good start. It is critically
          important to prepare for the needs of the narrator, which are frequently quite specific. For personal
          comfort, the interviewer will want to find out days and times of the day that the narrator is most
          comfortable being interviewed. The place of the interview also is important for the narrator. Will the person
          be more comfortable at home or does the narrator want to be interviewed elsewhere, such as at the tribal
          cultural center or at a public gathering? Is there comfortable seating for the narrator? Should the
          narrator’s family be present and, if so, what will their roles be? Will there be water or juice for the
          narrator? A gift for the narrator— such as tobacco, fruit, coffee or sugar, depending on local customs—should
          go on the list, too. Reviewing each of these needs, many of which are covered during the pre-interview
          meeting, helps set up the interview.
        


        
          The interviewer will want to review the interview setting. What is the anticipated sound quality of the
          interview? What kinds of distractions can be anticipated, such as ringing telephones, ticking clocks, or
          barking dogs, and what are the best ways to minimize their impact on interview sound quality? Will the
          recorder be run on electricity or batteries? If on batteries, does the interviewer know the length of battery
          life, and is the interviewer trained to identify signs of dying or failing batteries? What other factors in
          the setting can affect the interview, and how can the interviewer prepare for them?
        


        
          All of these steps lead to the interview. Sitting down with the narrator for the interview is an exciting—and
          somewhat intimidating—experience. This is true both for novice interviewers and those who have been
          interviewing for a long time. Interview guidelines can help; they are covered in the next
          chapter.
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          All the preparation and planning described in the previous chapters leads to the oral history interview. It
          can be a powerful experience. Often, even after years have gone by, interviewers will be able to remember the
          words of narrators. Here are some things to keep in mind.1
        


        
          Final Preparation


          
            This is the time to review interview preparations.
          


          
             
          


          
            ■Are the forms in order and ready to use? Among the forms, the gift or legal
            release (donor) form is one of the most important documents in an oral history project. Is the interviewer
            prepared to review the form with the narrator and to have the narrator sign the form at the end of the
            interview?
          


          
            ■Is the recording equipment tested and ready? Is the interviewer trained to use
            the equipment? Is a troubleshooting process in place in case it is needed?
          


          
            ■Does the narrator fully understand the purpose of the interview?
          


          
            ■Has the interviewer fully reviewed all background materials for the interview?
            Does the interviewer have materials to help guide the interview? Does the interviewer have all other items
            needed for the interview?
          

        

      


      
        Basic Interview Format


        
          This brings us to the interview. Begin with a tape-recorded introduction that follows a standard format, such
          as:
        


        
          
            The following interview was conducted on behalf of the oral history project for__ (project
            name).
          


          
            The interviewer is____________ (full name)
          


          
            and the narrator is____________ (full name).
          


          
            The interview took place at____________ (place)
          


          
            on____________(date).
          

        


        
          It is not necessary to state the interview topics. Some interviewers record the introduction and then use it
          as a sound check.
        


        
          Structured interviews follow a general format. The following is an example:
        


        




      


    






          
            • Brief personal background, including name, clan, village, and parents. Even
            if this has been collected, talking about the narrators background and relating it to the interview topics
            is a good place to start.
          


          
            • How is the narrator involved with or associated with the interview topics?
            This moves the interview into the main body of information and helps the narrator tell the story
          


          
            • During the main part of the interview, listen for and ask about details
            relating to the topics and the narrator’s experience with them. A narrator’s account may contradict other
            written or spoken records. After listening to the narrator’s account, a thoroughly prepared interviewer may
            want to explore and clarify these contradictions. Some may not be resolved, but that is the point of oral
            history—enriching our understanding of the past by looking at it from different perspectives.
          


          
            • Finally, ask how the narrator views or assesses the situation. Why does the
            narrator think things happened as they did? What did the narrator think about them at the time? What does
            the narrator think about them now? Asking for the narrator’s analysis and refection signals the interview
            is winding down and provides for a graceful ending.2
          

        

      


      
        Interviewing Tips


        
          Here are some additional tips for interviewers:3
        


        
          ■ Keep in mind the ethics of the situation. An oral history interview is not a
          conversation or a debate. Narrators are entitled to respect for their stories.
        


        
          ■ Be on time and remember to dress in a professional manner. Elders sometimes
          don’t understand fashions of later generations. Respect their wishes and dress accordingly
        


        
          ■ Determine who will be present during the interview. Depending on the
          information to be collected, this may include tribal or family members.
        


        
          ■ Check the interview setting. Is the narrator seated in a comfortable chair? Is
          water or juice available? Is the recording equipment accessible yet set in a way to provide the least
          intrusion on the interview?
        


        
          ■ Review sound quality and control it as much as possible. Turn off radios and
          TVs. Sound quality in the home of an individual will be quite different from that in a group setting or
          public forum. Know what you need and make sure it is available.
        


        
          ■ Check the equipment to make sure it is working. And keep an eye on the media
          throughout the interview. Whether digital or analog, it can only hold a finite amount of sound after which it
          stops recording.
        


        
          ■ Work with the narrator from the beginning of the interview to determine the
          direction that the interview should take. Think about future audiences as part of this.
        


        
          ■ During the interview, follow the narrators train of thought as it relates to
          the interview topics.
        


        
          ■ Be respectful of the narrator. Listen carefully without interrupting.
        


        
          ■ Always follow appropriate requests for information and interview etiquette.
          This includes understanding when an interview does not lend itself to structured sequential or chronological
          questions.
        


        
          ■ Follow cultural customs at all times. This often will involve giving a gift or
          an offering to the narrator to show respect for the person and his or her story as well as his or her age and
          standing in the community. If the interviewers are outsiders, they should learn the manner and type of gifts
          to be given and the customs governing when and how to give them.
        


        
          ■ If or when questions are asked, use
          open-ended ones. Examples are: “Tell me about your decision to enlist.” “What were you told about going
          overseas to fight?” “How did you celebrate holidays in the service?”
        


        
          ■ If questions are asked, use neutral, not leading, questions. Interviewers
          should remain neutral and nonjudgmental, even if the information being discussed is difficult to talk about
          or controversial. In general, the interviewers role is to introduce the topics and subtopics and to help
          guide the discussion. The interviewers opinions are not the subject of the interview.
        


        
          ■ Use how, what, when, why, where, and who to introduce a subject or follow up some information. They can help clarify an answer and
          elicit further information about a subject being discussed. Make sure your elaboration or clarification does
          not lead the narrator to a specific answer or confuse the narrator.
        


        
          ■ Never ask multiple questions. If a question-and-answer format is used,
          stringing together a series of questions about where someone grew up, what school they went to, when they
          entered the service, and what they did after military service only confuses the narrator and bogs down the
          interview.
        


        
          ■ Be aware of the cadence of the conversation. People may speak slowly and
          thoughtfully and there may be periods of silence that should be respected. Interviewers should realize that a
          period of silence after hearing a question is often customary and it may be part of the narrators way of
          providing a thoughtful and thorough response. Interviewers should not interrupt periods of silence nor assume
          they mean the narrator doesn’t know the answer.
        


        
          ■ Be aware of the narrators body language and nonverbal signs of communication.
          For some people, these can include placing arms across the chest or looking away when a question is
          inappropriate or causes discomfort. Leaning forward and looking more closely at the interviewer can be signs
          that the narrator is engaged with the topic. Some nonverbal cues may vary with culture; others often are
          universal. Understanding the narrators signals is an important part of the interview process.
        


        
          ■ Use body language to communicate with the narrator rather than repeated verbal
          “uh-huhs” that will affect the overall sound quality of the interview. Eye contact may be appropriate in some
          situations although it can be considered an affront if the interviewer
          does not know the narrator well.
        


        
          ■ Avoid asking for information that is not part of the narrators area of
          expertise or things the person is not in a position to know firsthand.
        


        
          ■ Be aware of the need for accuracy in use of indigenous languages, and conduct
          interviews in languages other than English with care and respect.4
        


        
          ■ When a narrator uses an acronym or other local terminology or refers to
          something unknown to the general public, ask for explanations, descriptions, or translations as appropriate.
          Put yourself in the place of the person using this material ten years from now and make it as complete as
          possible.
        


        
          ■ Incorporate the use of memory aids to encourage specific memories if needed.
          Carefully identify each memory aid used. For example, when using a photograph, the interviewer can say: the
          tall man on the left in the dark hat is your father, [name]? It looks as if he is standing in front of your
          family home [place] in about 1925? as a way of describing the specific details. Video interviews can include
          a visual record of the item. Whenever possible, copies of memory aids used in an interview should be included
          with the interview materials in the repository.
        


        
          ■ Have a notebook handy but keep its use to a minimum unless given express
          permission by the narrator to do otherwise. If more than one person is being interviewed at the same time,
          note-taking may be needed to help decipher who said what when processing the interview.
        


        
          ■ Take breaks. Being asked to think and talk about a specific topic for an
          extended period of time takes energy and concentration. Be considerate of the narrators and realize they may
          tire easily. Keep juice, coffee, tea, or water on hand to offer during breaks.
        


        
          ■ Keep an eye on the time to make sure you do not extend beyond a reasonable
          limit. Oral history interviews usually don’t last more than an hour and a half. Rarely do they go more than
          three hours. If you need more time, schedule another interview, but don’t exhaust the narrator by trying to
          squeeze too much in at one time.
        


        
          ■ Take a photograph of the narrator in the interview setting if possible.
        


        
          ■ As soon as the interview is over, sign the gift or legal release (donor) form
          with the narrator even if more interview sessions are planned.
        

      

    


    
      Sample Interview Excerpt


      
        Questions or comments can help guide the narrator, but what is said is determined by the narrator. The goal of
        an oral history interview is to work with a narrator who has information about the interview topics and a solid
        understanding of the purpose of the interview. The following excerpt from a structured, first-person archival
        oral history interview with Wallace Black Elk about his World War II service provides an example. It
        illustrates the focus of the interview as a part of Mr. Black Elk’s life during World War II, his response to a
        question describing his thoughts about military service, and the opportunity the interviewer gave him to tell
        the story in his own words.
      


      
        Wallace Black Elk was asked by Bea Medicine (Garner) to describe his military service:
      


      
        
          We were able to feel very good about ourselves for defending our country. We always had it in our mind, as
          Indian veterans, that we was at war with another country and so that our parents could sleep well without
          fear for the younger brother or sisters, or Aunts and Uncles, cousins, relatives. They would not have to fear
          they could sleep well and they could eat, they could go on living, we were willing to lay down our lives for
          this cause. So I was very happy about, about my life in the service. When I come back to my father’s house
          and as I returned they put me in a car and took me to my father’s home and my dad met me coming on a horse.
          My brothers and sisters were back home and he was very happy to see me and took me home and all my brothers
          and sisters started crying, they were crying with joy so happy to see me. My father told me, “Son, I didn’t
          think that I would ever see you alive from the great war but you are returned and I am so happy. I want to
          thank Wakantanka, the great mystery for bringing you back safe.” Then my father began weeping. I told my
          father not to cry anymore, I told him that I was happy and that I was here and that I was alive and happy to
          be home so he quit his crying. So all my younger brothers and sisters are, most of them are married now and
          have families of their own but I felt good that I was able to defend my country so that they could live and
          survive. In 1945, that fall, I got married and in ’46 we had our firstborn son. So some of my younger
          brothers were in Korea during the war and then some of them were even in Vietnam, some of our cousins. So my
          father was in the first World War, and before that my grandfathers were scouts. So we’ve been able to retain
          our warriors society down through the years—my grandfathers were
          scouts, my father in World War I, myself in World War II, my younger brothers in Korean War, and my cousins
          in Vietnam. When we talk about peace and making friendship I know firsthand what war is really like. So I, I
          been able to translate or express how the Indian feel? Especially those of us who believe in the traditional
          way and pray with the pipe…. So before I was to go into the service I prayed with my pipe and asked for
          wisdom and guidance and strength, and bravery to go into battle and that’s the way I prayed and it was done.
          So I went into the war and returned home safe so this great power in praying with the pipe, its greater power
          than anything man knows.5
        

      

    


    
      Additional Points to Consider


      
        Some indigenous oral history projects are beginning to focus on the stories tied to objects. They may have been
        created by the narrator or they may be objects in museums, created by others, about which the narrator has
        knowledge. This involves the collection of clarifying information through use of oral history interviews. Oral
        historians also often run into a related situation when meeting with narrators and the narrators or their
        families ask the interviewer for help with personal materials such as scrapbooks or family keepsakes.
        Interviewers will want to document information about the photographs and other family materials. This can
        become the subject of another interview session. And, whenever the interviewer is faced with a collection of
        photographs or artifacts, whether it involves photocopying or working with donations of original materials, the
        interviewer or someone working with the oral history project should inventory them carefully. This provides
        both narrator and interviewer with a complete list of information about the materials and is helpful in all
        discussions about the best way to handle them. A sample form is included in the appendix to this document.
      


      
        Project leaders and interviewers also will want to work carefully with tribal and cultural repositories to make
        the best possible decisions about how to handle Native American materials and the stories attached to them.
      

    


    
      Cross-Cultural Considerations


      
        Cross-cultural interviewing is another factor. This involves a narrator from one culture and an interviewer
        from another. The interviewer may be non-Native or an interviewer can be from one tribe and a narrator from
        another. It involves collecting information across language, ethnic, or
        cultural boundaries with factors such as place, tribe, age, gender, social class, institutional affiliation,
        educational level, and language potentially affecting the interview process.
      


      
        Listed here are several suggestions for cross-cultural interviewing adapted for use in oral history interviews.
        They are the responsibility of the interviewer to learn and use.
      


      
        ■ Begin the process with detailed and thorough interviewer training including
        specific emphasis on cross-cultural interviewing techniques and on the narrators culture. Include a discussion
        of common stereotypes that can affect an interview and interviewing techniques that fit the cultural norms of
        the narrator.
      


      
        ■ Explain the purpose of the interview in detail to the narrator, taking the time
        to make sure it is clearly understood.
      


      
        ■ Be careful to recognize cultural differences that may “activate personal
        stereotypes and prejudices.”
      


      
        ■ Be aware of interests and value systems and the effect these can have on how
        information is communicated or heard.
      


      
        ■ Be aware that sharing a common language, such as English, is not the same thing
        as sharing a common culture. People can understand the same language in different ways or hear stories in
        different ways. Nuances and phrases, though spoken in the common language, may be understood in different ways.
      


      
        ■ Be aware of clues such as facial expressions and other nonverbal methods of
        communication. They may vary between narrator and interviewer.
      


      
        ■ Listen carefully to the interview information without making judgments about the
        use of language, sentence structure, communication patterns, vocabulary, pronunciation, emotional expression,
        appearance, or other common communication factors. These will be valued differently in different cultures.
      


      
        ■ Use a tribal intermediary whenever possible.6
      

    


    
      After the Interview


      
        After the interview, the interviewer still has a couple of things to do. The first, again, is to ask the
        narrator to sign the gift or legal release (donor) form. Standard oral history methods are for the narrator and
        interviewer to sign at the end of the interview, even if more interviews
        are planned. The interviewer may want to leave a copy of the form with the narrator.
      


      
        Other post-interview responsibilities include:
      


      
        ■ Complete all other interview forms.
      


      
        ■ Document the interview setting, including specific information about the narrator
        that may be relevant to the interview information. If the interview was part of a public forum, document the
        setting and audience as well as all events related to the telling of the stories. This provides interview
        context for future listeners and users of the information.
      


      
        ■ Thank the narrator in letter or in person.
      


      
        ■ Immediately label all media.
      


      
        ■ If cassettes are used, pop the tabs so they cannot be recorded over accidentally.
      


      
        ■ Duplicate all media and use the duplicate as a working copy. Store the originals
        or masters in a safe place.
      


      
        ■ Check the spelling of proper names mentioned in the interview. Make a list for
        use in transcribing the interview.
      


      
        ■ Review the contents of the interview to identify gaps and make notes in case
        subsequent interviews are scheduled.
      


      
        ■ And, keep in touch with the narrator. Share project updates and make sure to
        invite the narrator to a project celebration.
      

    


    
      Processing the interview is the final oral history step. This includes transcribing and, depending on the wishes
      of the interviewer and the nature of the project, making the interview information available to others. It is the
      subject of the next chapter.
    


    
      NOTES


      
        1Please also see Inupiaq elder Rachel Craig’s “Process of
        Interviewing,” Alaska Native Knowledge Network, www.ankn.uaf.edu/NPE/CulturalAtlases/interview.xhtml (accessed
        Sept. 5, 2007).
      


      
        2Barbara W. Sommer and Mary Kay Quinlan, The
        Oral History Manual (Walnut Creek, CA: AltaMira Press, 2002):67.
      


      
        3This information is adapted from Barbara W. Sommer and Mary
        Kay Quinlan, The Native American Veterans Oral History Manual (Lincoln, NE: The Nebraska
        Foundation for the Preservation of Oral History 2005).
      


      
        4As an example of the importance of authentic use of language,
        the Omaha Tribe of Nebraska stamps verification of accuracy on Omaha language materials.
      


      
        5Manuscript 371, interview with Wallace Black Elk, March 1969,
        pp. 23–24. Doris Duke Oral History Project, American Indian Research Project, South Dakota Oral History
        Collection, University of South Dakota.
      


      
        6Information on cross-cultural interviewing is from several
        sources including William Schneider, …So They Understand: Cultural Issues in Oral History
        (Logan, UT: Utah State University Press, 2002); Rebecca Marschan-Piekkari and Cristina Reis, “Language and
        Languages in Cross-cultural Interviewing,” in Handbook of Qualitative Research Methods for
        International Business, Rebecca Marschan-Piekkari and Catherine Welch, eds. (Northhampton, MA: Edward Elgar
        Publishing, 2004); and Mirjana Krizmanic, “Cross-cultural Interviewing Techniques,” The
        Advising Quarterly for Professionals in International Education 11,
        www.amideast.org/publications/AQ/W90CrossCult.htm (accessed Nov. 12, 2007). For additional information and
        lists of publications, see sources including Intercultural Press, Sage, Wadsworth, and University Press of
        America.
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    Processing the Interview


    
      
         
      


      
         
      


      
         
      


      
        Processing—long-term care for oral history interview materials—is the final oral history methodology step.
        After the excitement of the interview, processing requires an additional commitment of time by the interviewer
        and other project personnel.
      


      
        The first step involves turning interview materials over to the designated repository. Once they are submitted,
        the repository has responsibility for their care. The provisions of the gift or legal release (donor) form and
        tribal oral history protocols govern their use.
      


      
        Master Recordings


        
          The original recording is called the master or the archival master. For digital recordings this will be the
          primary copy transferred for permanent storage. Always keep archival masters, analog or digital, and store
          them in a safe place. Make user copies from them, always with care for their condition. If video is used,
          keep the raw footage intact as an archival document and make a minute-by-minute tape log. If no other audio
          recording of the interview exists, copy the audio portion on audio media for indexing and full transcription,
          following the procedures outlined below.
        

      


      
        Master Files


        
          Master files contain all paper materials related to the interview. These are non-circulating files that
          contain the signed gift or legal release (donor) form, the original copy of the completed transcript printed
          on acid-free paper, and all other interview forms, letters, and materials, including interviewer notes.
        

      


      
        Interview Abstract


        
          Project leaders often ask interviewers to help with the next processing step—providing information about the
          interview contents. Many projects develop an interview abstract to help with this. This is done with a
          stopwatch. The person processing the interview records the time elapsed as each new subject comes up (see
          Appendix A for an example). Doing this
          allows users to find the approximate location of a particular topic on the recording. If funds are limited,
          this may be the only access guide developed. Although not as efficient as being able to consult a verbatim
          transcript, it offers the advantage of working with the recording, allowing users to hear the narrator’s
          voice with the infections and speech patterns that are lost on the paper transcript.
        

      


      
        Transcribing


        
          The recommended method for preserving interview information is a verbatim—word-for-word—transcript. When the
          interview information is transcribed and the transcript is printed on acid-free paper and stored in archival
          conditions, oral information is accessible no matter what happens to the recording or the equipment on which
          it was made. Generally speaking, the rule of thumb is that transcribing takes about eight hours of
          keystroking or typing to one hour of interview although this will vary with the experience of the transcriber
          and the sound quality and content of the interview. Transcribing can be a volunteer or a paid position.
          Ideally the transcriber will be someone who is fluent in the languages of the interview and who respects the
          integrity of the interview, its content, and its context.1
        

      


      
        Create a Transcribing Guide for Your Project


        
          Whether using volunteer or paid transcribers, the first step in transcribing is to develop a transcribing
          guide.2 It includes:
        


        
          ■ A template with transcript page format including title page, heading on the
          first page of the transcript, use of page numbers, type style, and paragraph format
        


        
          ■ A spelling guideline
        


        
          ■ A common word-usage guide (for example, when to use their,
          there), and they’re))
        


        
          ■ Proofreading and audit-editing guidelines
        


        
          ■ A comprehensive style guide
        


        
          ■ If a translator is used in an interview, a guide on how to handle explanations
          or comments, the “translation conversations” between a narrator and a translator that aren’t specific
          responses to questions, but that help frame the answers.
        

      


      
        Draft Transcript


        
          The next step is to type a draft transcript. Transcripts are a translation of oral to written. The goal is to
          be as accurate as possible. After the draft is typed, interviewers often are asked to audit-check it for
          accuracy. This involves listening to the interview while checking the draft word-for-word. This also is a
          good time to review spelling and formatting. Project directors may ask the interviewer to go over an
          audit-edited copy of the transcript with the narrator for further review.
        


        
          Questions about translating oral to written can come up here. What effect will this have on the interview?
          Does the transcript accurately reflect the interview? Does the transcript accurately refect the narrator? A
          discussion about losing personal contact with the narrator through use of a transcript may be a part of the
          process. If this comes up, the interviewer should discuss the options in detail. Preserving the spoken word,
          even if personal contact with the narrator is removed, can retain a vital communications link to the person.
          And it can help preserve the narrators information.
        


        
          Speech patterns often are a part of the transcribing discussion. Does the narrator want speech patterns
          preserved verbatim? Why or why not? Some people, reading their spoken words, want to edit or rewrite their
          transcript. Julie Cruikshank, when working with Yukon elders in Alaska, asked them about the transcribing
          process and the literal recording of their words. Although for some narrators, English was a second language,
          and all commented on the use of language patterns common to their
          community, the group unanimously asked that their interviews be transcribed exactly as spoken. As they said,
          this allowed future readers to continue to “hear” them, even if they were no longer living. They were
          committed to “linguistic constructions” entirely their own.3
          While this is only one example, it illustrates the importance of sensitivity to the processing step when
          recording oral information in an indigenous community.
        


        
          After a narrator has reviewed and accepted the transcript, the interviewer can ask the narrator to sign a
          form stating this for repository files. If this is too formal, perhaps the narrator would be willing to allow
          the interviewer to include a note indicating approval in the master file.
        


        
          When interviews are given in a language other than English, project leaders should make every effort to
          transcribe the interview both in the language spoken during the interview and in an English translation. This
          also is true when a narrator uses words or phrases in a native language during an interview that is otherwise
          spoken in English. In these cases, take care to accurately translate and transcribe the words and phrases.
          Transcribers also will want to fully transcribe the “translation conversations,” though perhaps formatting
          them differently or typing them in a different-size font to indicate they were not part of the question or
          the final answer.4
        

      


      
        Transcript


        
          When everyone has signed off on the transcript, it is time to print a final copy on acid-free paper for
          permanent storage. Keep the master (acid-free copy) in the non-circulating master file and make user copies
          from it.
        

      


      
        Additional Processing Steps


        
          What are other processing steps? Often when oral history interviewers meet with narrators, the subject of
          private photograph and artifact collections comes up. The interviewer may be asked to help the narrator
          determine what to do with materials such as scrapbooks or family keepsakes. This usually involves copying
          photographs and working with the owners of artifacts to determine disposition. In all cases, when the
          interviewer is faced with a collection of photographs or artifacts, whether it involves copying or donations,
          make a careful list of each item before taking further steps. Give a copy to the narrator and keep one with
          the master interview file.
        


        
          Finally, interviewers will want to make sure all forms are completed
          and all interview materials, including the interview, the recorder, and the completed paperwork, are turned
          in to the designated person or place.
        

      


      
        Care for Oral History Materials


        
          At this point, the interviewer’s work often is done. But it is just starting for the people given
          responsibility for the long-term care of the interview.5 This
          generally includes specific care for the original recording and for other interview materials. Advance
          planning for care can help ensure that everything will last as long as possible.6
        


        
          Recording media, the most critical interview products, are fragile and vulnerable to deterioration. Magnetic
          media do not last indefinitely but analog magnetic media can have a shelf life of 30 to 50 years or more with
          proper care. Digital media generally are expected to last from 10 to 30 years, although some archivists now
          say the shelf life may be less than 10 years.7 Proper care can
          minimize possible damage. When working with CDs, it is the side with the label that needs the most
          protection. Even writing with a pen on the label can dent the layer beneath, making a CD unreadable.8
        


        
          Archivists recommend interviews be stored on CD-Rs made with phthalocyanine dye and a gold reflective layer,
          gold CDs, as the most stable because the gold provides a protective, chemically inert outer layer. Some
          manufacturers make “standard” and “archival” grade gold CDs with serial numbers printed on the hub. As a
          general guideline, archivists recommend using 74 minute/650 MB gold CD-Rs with mylar sleeves and acid-free
          boxes for interview storage.9 CD analyzers are effective in
          checking the condition of the digital materials at regular intervals.
        


        
          Archivists and others charged with care of oral history collections also recommend developing ongoing
          five-year data migration policies. Such plans help offset technical obsolescence issues but are very
          time-consuming; these plans are most useful when they become part of ongoing, regular collections care
          duties.10
        


        
          What are the basic standards for care of recording media? The standard for storage of polyester-based
          magnetic tape of the American National Standards Institute (ANSI), the organization that represents the
          United States in setting international standards, is:
        


        
          ■ Store tapes in regular use at 65 to 70 degrees Fahrenheit and at a relative
          humidity of 40 to 50 percent, with optimum conditions toward the lower end of each range. Master tapes and
          others in long-term storage should be stored in as low a temperature as possible, but not under 50 degrees
          and 30 percent humidity, and such tapes should be allowed to acclimate to room temperature before
          use.11
        


        
          Recommended storage conditions for cellulose acetate-based tapes (rarely used today) are:
        


        
          ■ Magnetic tapes with a cellulose acetate base benefit from cooler, drier storage
          conditions on the lower end of the scale for polyester-based tapes.12
        


        
          Recommended storage conditions for digital materials are:
        


        
          ■ Gold CDs and server space for .wav files are recommended for digital storage.
        


        
          ■ Storage recommendations for CDs are from 62 to 68 degrees Fahrenheit and about
          40 percent relative humidity.13
        


        
          Recommended storage conditions for paper are:
        


        
          ■ Paper storage standards range from 65 to 70 degrees Fahrenheit and 40 to 50
          percent relative humidity.14
        


        
          What are additional care recommendations?15
        


        
          ■ Store oral history project materials in secure areas accessible only to
          designated staff.
        


        
          ■ Make a working copy of all media and store the interview masters apart from the
          working copies in a restricted area.
        


        
          ■ Store all media (masters and copies) upright on the narrow edge in acid-free
          boxes that protect from dust and debris.
        


        
          ■ Store media on archival (not metal) shelving away from magnetic fields and
          sources of vibrations.
        


        
          ■ Make a working copy of all transcripts and store the interview masters (printed
          on acid-free paper) apart from the working copies in a restricted area.
        


        
          ■ Store interview masters in acid-free folders and boxes.
        


        
          ■ Keep storage areas free of dust, dirt,
          and pests, and exposure to pollutants, including food and cigarettes, or prolonged periods of sunlight.
        


        
          ■ Wear clean, lint-free cotton gloves when working with the recording media.
        


        
          ■ For maintenance, play analog tapes through at normal speed once every three to
          ten years to help avoid blurring or bleeding of the sound.16
          Clean CDs regularly with a cotton cloth, wiping in a straight line from the center to the outer edge.
        


        
          As with equipment, there are several cautions for storage of interview materials. The Internet, while it can
          be a tool for providing access to project information, is not recommended for long-term storage of
          interviews. Neither is a computer. Both can limit long-term access to interviews.
        

      


      
        Accessing Oral History Materials


        
          Office procedures for providing access to the recordings and transcripts are another important concern for
          oral historians and oral history collections. The ethics of the oral history process also apply to
          collections access. Access is handled through cataloging, the “structured system” that organizes the
          materials.17 General options include library or archives models,
          with the former using a single catalog record as for a book and the latter using finding aids—the detailed
          descriptions of collections and their contents. Most oral histories are cataloged according to archives
          models.18
        


        
          In addition to cataloging and developing finding aids, many oral history project managers develop a
          management handbook. It includes a description of office operations related to the collections, researcher
          contact guidelines, and information about long-term media care. Points to cover when developing a management
          handbook include:
        


        
          ■ Develop a master list of all interviews and keep it with the interview files.
        


        
          ■ Develop a master file for each interview. The file should contain all materials
          related to the interview, such as correspondence, the original of the signed release form, edited copies of
          the draft transcript, and access request forms (general and restricted).
        


        
          ■ Duplicate the master recording and store it in archival conditions (see above)
          apart from the working copy. Always use the working copy of the recording.
        


        
          ■ When transcripts are made, print out the
          interview transcript on acid-free paper and store it in archival conditions (see above). Make a photocopy
          (working copy) of the transcript and store it apart from the master copy Always use the working copy of the
          transcript.
        


        
          ■ Designate one person to be responsible for care of and access to the materials
          (position identified in the policy).
        


        
          ■ Supervise all access to and use of the collections.
        


        
          ■ Identify a researchers’ use area separate from collections storage areas.
        


        
          
            — Use of materials should be confined to this area.
          


          
            — Researchers should not bring food into this area.
          


          
            — Researchers should not smoke in this area.
          

        


        
          ■ Require use of pencils when working with the materials.
        


        
          ■ Request researchers keep the materials in order during use.
        


        
          ■ Use cotton, lint-free gloves when handling magnetic tapes or CDs.
        


        
          ■ When playing magnetic tapes, do not allow use of the pause button to avoid
          undue stress.
        


        
          ■ After using magnetic tapes, rewind to the beginning and eject them from the
          recorder to avoid potential damage.
        


        
          ■ Identify standard building surveillance, including general alarm system.
        

      


      
        Collections Access Policy Guidelines


        
          A written collections access policy guides use of the oral history materials. It may be short, but should
          clearly identify policies for care of and access to the oral history materials.
        


        
          It can:
        


        
          ■ Identify the copyright holder designated in the legal release forms.
        


        
          ■ Require use of a log to control movement of materials in and out of the storage
          area.
        


        
          ■ Include a statement requiring use of access request forms that covers:
        


        
          
            — Unrestricted access
          


          
            
              • Interview materials may only be used in designated areas (identified in the
              policy).
            


            
              • Interview materials may be
              duplicated only with permission from the copyright holder.
            


            
              • Interview materials may not be sold or deposited in another repository
            

          


          
            — Restricted access
          


          
            
              • All collections policy guidelines apply to restricted access materials.
            


            
              • Restricted materials may only be used with specific permission from the
              copyright holder.
            


            
              • One person is responsible for handling questions about access to restricted
              materials (position identified in the policy).
            


            
              • One person is responsible for making final access decisions (position
              identified in the policy).
            


            
              • Archival restrictions may be overruled by subpoena and the courts.19
            

          

        


        
          ■ Define publishing requirements and citation guidelines.
        

      


      
        Collections Access Form


        
          This is a request form for use of oral history materials. It need not be long, but should include:
        


        
          ■ Name and address of researcher requesting access and date of request
        


        
          ■ Information stated in collections access policy
        


        
          ■ Signature of researcher.
        

      


      
        Internet Access Guidelines


        
          Many organizations express interest in posting oral history interviews on the Internet. Whether access to
          interviews is restricted or not, oral historians have identified several considerations about this practice.
          These considerations are to:
        


        
          ■ Become familiar with the ethical considerations of broad electronic
          distribution of interview information (see Chapter 2)
        


        
          ■ Include a statement on the legal release form regarding this option, with a
          place for the interviewee to accept or reject it if needed
        


        
          ■ Research repository rules and
          regulations relating to Internet use
        


        
          ■ Realize the Internet is not a long-term storage option and that putting
          interviews on the Internet only serves public access purposes
        


        
          ■ Define specific citation guidelines.
        

      


      
        Publicity Plan


        
          Finally how do you tell others about your project? An essential but often overlooked element of any
          successful project is a plan for publicizing the work. The more people know about a collection and turn to it
          for information, the more benefits can be derived from it. A publicity plan for a project often includes:
        


        
          ■ Community forums and press releases for tribal members, news media, and other
          interested groups to make people aware of the project as it is getting started
        


        
          ■ Community forums and press releases making people aware of the project’s
          completion and its success
        


        
          ■ Community forums and press releases to let people know about programs developed
          with use of the materials.
        


        
          Depending on the type of project, leaders will want to think about holding community forums for tribal and
          nontribal members and sending press releases both to tribal and nontribal media. This will serve the purposes
          of letting tribal members living off the reservation learn about the project and also will inform non-Native
          people in the area. Public service announcements also can be sent to radio stations, especially stations run
          by or serving the reservations, to help get the word out.
        


        
          Projects also can develop a brochure describing the project and including the names of project directors or
          interviewers. This brochure may be sent to area museums, educational institutions, libraries, and other
          public areas. It may also be used by interviewers and others associated with the project when helping explain
          the project to potential narrators and others.
        

      


      
        Celebrate!


        
          What is the final step in an oral history project? A Celebration!) Host a meal or a
          celebration and invite all the participants. Honor the narrators for their knowledge and generosity. Honor the interviewers and all others who worked on the project
          for their time and commitment. Thank everyone involved for the gift of priceless information.
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    Using Oral Information


    
       
    


    
       
    


    
       
    


    
      
        Retaining information and transmitting it orally through generations is a complex process. David Henige
        described it as carrying “an ever-growing past … into an ever-changing present.” The challenges in doing this
        may be difficult for many to fully understand:
      


      
        
          It is probably impossible for those who take communications by the written word for granted to appreciate how
          difficult it is for any group of people to retain accurately a range of memories, often of things they never
          experienced personally… . Electing not to remember an event in oral societies—in other words, forgetting
          it—means that it is cast into oblivion and not just onto a bookshelf.1
        

      


      
        How do the memories inform our understanding of the past and enrich our thinking? This is the history in oral
        history. Accuracy of use, clarity of meaning, and respect for the narrator and the interview information, all
        basic oral history standards, continue to be paramount here. The ethics described in Chapter 2 will guide oral history throughout its
        lifetime of use.
      


      
        First, there are several basic factors to mention. Researchers and all users should carefully and accurately
        identify context and content of oral history information. Understanding the dynamics of the interview, the
        responses to the interviewer, and the questions asked is necessary. As Linda Shopes has written, “Put simply,
        we need to ask: who is saying what, to whom, for what purpose, and under what circumstances.”2 Both the threads of commonality and the unique understanding and
        perspective represented in each oral history interview should be respected and accurately presented.3 Other points include citing oral
        history sources according to standard footnote and bibliographic guidelines and providing an explanatory
        statement about the use of oral history as source material as well as background on the interviews quoted.
      


      
        Stories about the past are important because they have meaning for what they say and what
        they can do, not for chronologies. The tale of a warrior lost at sea who saved his crew and
        found his way home is an example. It was told by Mrs. Angela Sidney of Yukon First Nation ancestry to help
        others learn the way home and to help inform an understanding of the present. She told it to her son when he
        returned from service in the Armed Forces and, another time, at the dedication of Yukon College in Whitehorse,
        Alaska, to celebrate the opening of a place for students to learn while staying close to home. She also taught
        it to Julie Cruikshank, who told it at the 1999 Anchorage, Alaska, meeting of the Oral History Association, a
        meeting of people from many places gathered in Mrs. Sidney’s home state.4
      


      
        There are many other examples. The Lakota have an epic story, sometimes described as similar to Homer’s
        Odyssey, about two hunters and the obstacles they encounter on the Great Plains. Throughout
        the story, the men are followed across the Plains by two entities, who are women. The story, recorded with
        George LaCaine, a Wood Mountain Sioux from Canada, as part of the Doris Duke Indian Oral History Project at the
        University of South Dakota, helps teach about adversity from men’s and women’s points of view.5 As a myth it contains information outside our normal range of experience
        but as an oral tradition it contains information that helps define Lakota culture and ongoing response to
        adversity. The analogy to the Odyssey is especially informative when one remembers that the Odyssey itself
        originated as an oral narrative, written down after what was probably many tellings.
      


      
        The Ojibwe tell stories about Nanabozho, both a trickster and a giver of good, who taught the Ojibwe how to use
        gifts of nature, such as wild rice, maple sugar, and birch bark, in the northern forests where they
        live.6 These stories contain the alternative version of history
        for the Ojibwe people.
      


      
        Some traditional stories involve music. The Salt Songs of the Southern Paiute and the Salt Song Trail, the
        sacred path of the songs, were a gift from the Creator to these people who lived in the region now known as
        California, Utah, Arizona, and Nevada. The songs are sung at funerals and memorials to help the deceased on
        their journeys.7
      


      
        Telling and retelling the stories keeps them alive and adds layers of
        meaning. Mrs. Sidney’s use of the story described above to welcome her son, a veteran returning from World War
        II, and then, decades later, to welcome students to a new college, illustrates adaptations that ft modern
        needs. The Southern Paiute provide another example. They recently organized a Sing of the Salt Songs in the
        cemetery of a boarding school at which many Southern Paiute children died. As the organizers said, the children
        died from neglect and had no one else to sing for them. The traditional songs helped them on their journeys.
      


      
        Traditional stories can be about places or events, sometimes quite specific, that hold cultural significance
        for the tribe. The Oneida oral tradition about the Five Nations Confederacy or Great League mentioned in
        Chapter 1 is an example. It is told by the
        Wisconsin Oneida about an event that preceded their removal. The Cherokee also have removal stories. The
        Winne-bago of Nebraska have stories about the places and events prior to removal, as do the Ponca of Oklahoma,
        whose homes were along the Missouri River in what is now Nebraska and Iowa. The Comanche have stories about the
        legendary hero Sokeweki, the Land Searcher. They also have stories about places where treaties were signed or
        battles were fought with non-Native settlers prior to removal. Such stories, which can help link human history
        to place, are sometimes described as a vital new past. They help maintain ties to traditional culture and land
        areas and can serve as a bridge in the disruption resulting from the contact period. When they date from
        historic times, they may, to non-Native scholars, be seen as a blend of tradition and history that can be
        historicized, or viewed as historical sources complete with the insertion of chronologies. But to the Comanche,
        history is not chronology. The use of dates is meaningless. The stories about treaties and wars describe how
        “our ancestors lived up to their expectations as well as provided a road for us.”8 This is the alternate view of history to the Comanche.
      


      
        Traditional stories help guide and inform, reinforcing common traditions and culture.9 Stories such as those from the Comanche also illustrate the idea that
        traditional stories are not always from the distant past. They represent a continuing commitment to oral
        transfer of knowledge in indigenous cultures. And, in all cases, by helping define “[a] value system, they
        often are vivid reminders of the elders who used oral tradition as a way to speak to the younger
        generation.”10
      


      
        Examples also include personal experiences of veterans, those with
        boarding school experiences, or twentieth to twenty-first century political histories. Oral histories collected
        by the Suquamish on several topics described in Chapter 3 fall into this category. The interviews that Mrs. Eva Tulene Watt did with Keith Basso
        describing White Mountain Apache family life represent first-person information. The description of a Plains
        Indian veteran’s experience (see Chapter 6)
        recorded as part of the Doris Duke Indian Oral History Project at the University of South Dakota is an example
        of first-person or archival oral history. So are the interviews Patty Loew did with the members of the Lac
        Courte Oreilles Band of Ojibwe about how a dam built by the Wisconsin-Minnesota Light & Power Company
        during the early years of the twentieth century and licensed for 50 years affected their food gathering and
        burial sites.11 Several other oral history projects with the band
        conducted through the Chippewa Valley Museum documented civil disobedience related to license renewal of the
        dam and court actions filed to protect the long-standing, traditional treaty rights, especially the rights to
        “hunt, fish and gather.”12
      


      
        During the Great Depression of the 1930s, the Works Progress Administration (WPA) Federal Writers’ Project
        employed out-of-work writers to compile local histories, oral histories, ethnologies, and other works. One of
        the WPA projects was a series of interviews done by tribal interviewers with the Oneida people of
        Wisconsin.13 The interviews, conducted in a question-and-answer
        format, covered topics of everyday lives such as marriages, families, religious life and beliefs, boarding
        schools, and sports and recreation. Their focus was on “secular expression of the Oneida people, our recent
        ancestors, in their own voice … telling of the mundane yet vitally important minutiae of daily life in a
        vibrant community.”14 In other words, they tell of Oneida life.
      


      
        The Confederated Tribes of the Umatilla Indian Reservation in Oregon, the Umatilla (Imatallum), Cayuse
        (Waylatpam) and Walla Walla (Waluula-pam), have developed programs such as the Cultural Resource Protection
        Program for tribal cultural resources management that incorporate the use of oral history. The confederation
        has worked not only for the founding tribes but also with others in the region, including the Nez Perce in
        Idaho where a 1992 joint project about the construction of the Bonneville Dam included the use of oral
        history.15
      


      
        An interview with Tisha Ulen, an Inupiaq woman from North Central Alaska, is another example. Asked to provide
        first-person information about the Alaskan Gold Rush years, she not
        only described her father’s work as a hunter but also her mother’s responsibilities as the family moved camp to
        follow her father during those years. In doing so, drawing on personal memory, she provided insight into the
        role of women in a pre-twentieth-century subsistence society, providing a window into a previously undocumented
        past.16
      


      
        How can we learn from this? Some people incorporate the interview information into existing oral traditions as
        documented by Julie Cruikshank in The Social Life of Stories.17 Many tribes use oral information in education programs.18 Its use in documenting and understanding tribal and cultural identity is critical. It is a
        retention tool for vernacular sound, meaning, and use of language. It provides an indigenous view of history
        that is missing from standard interpretations. It can be used to help document the context of objects in
        museums, to document the significance of place to a tribe, or to provide insight into tribal cultural growth
        and change. It calls attention to another viewpoint that challenges the official storyline and brings out new
        interpretations of events. The following identifies a few examples. Everyone reading this manual will think of
        others.
      


      
        The Lakota Odyssey story described above provides an example of language retention. In the interview, the
        narrator first tells the story from the perspective of men using the male dialect and then tells it from the
        perspective of women using the female dialect. The recording not only documents the story but also preserves
        intricacies of dialect spoken by a narrator with a clear mastery of language.19
      


      
        Alexandra Harmon in Indians in the Making: Ethnic Relations and Indian Identities Around Puget
        Sound uses oral history information to help readers understand the history of the concept of being
        Indian.20 “A history of Indians… could and should chronicle a
        change over time in Indianness itself… The definitions of Indian and Indian tribe have histories
        themselves.”21 As she further points out, because the term Indian
        was applied to indigenous peoples on the North American continent by European explorers, tribal peoples who
        knew themselves by historic and traditional names were forced to learn that they were now Indians. Drawing from
        the oral information, she also describes twentieth and twenty-first century Indians as a people with a
        “carefully cultivated consciousness” and with definitions of themselves and their people that their ancestors
        would not have recognized. “Members of every tribe today think, speak, support and organize themselves in ways
        the 1820s people would never have dreamed of.”22 And yet, as the
        oral information clearly shows, Pacific Coast tribes define themselves
        by the same tribal, ethnic, and cultural identities they always have.
      


      
        The WPA Oneida interviews also reinforce strength of identity. They document a people who, more than
        three-and-a-half centuries after European contact, “retained a distinctive and well-recognized identity and
        social and cultural patterns.”23 In spite of massive change and
        acculturation including removal and education designed to strip tribal and cultural identify, it is clear
        throughout the interviews that the narrators are Oneida. They do not say this as much as describe living
        it—“despite… obvious acculturation, the individuals who tell these stories never—not for a moment—forget they
        are Oneidas, Iroquois, and Indians.”24 The recent book about this
        WPA project, Oneida Lives: Long-Lost Voices of the Wisconsin Oneida, contains excerpts from
        more than 60 of the first-person interviews. Publication of the book fulfilled the hopes of Guy Elm, who served
        both as an interviewer and a project narrator. Many years before the book was published, he said: “I am very
        much interested in my work. We are writing all kinds of Indian stories, jokes, and the Oneida history itself.
        Someday I hope to see it published in books so that people can read it and find out for themselves what Oneida
        people really are.”25
      


      
        Mr. Elm, in making this observation, seems to be directing his comments to non-Natives who would be more likely
        to learn from books than from oral sources. His goal of using oral sources to help people learn about the
        Oneida recognizes the importance of oral sources and the need to combine oral with written to achieve this end.
      


      
        Donna L. Akers, writing about the Choctaw Nation, also illustrates the importance of oral information to Native
        culture and history.26 She notes it can help document changes that
        come almost too rapidly to be understood. The examples she gives of abrupt adaptation of kinship systems and
        clan structures, gender roles, spiritual beliefs, and political or leadership roles illustrate how oral history
        can document cultural change while retaining cultural identity among people.
      


      
        Written in advance of the bicentennial of the Lewis and Clark Expedition, the Salish-Pend d’Oreille Culture
        Committee and Elders Culture Advisory Council of the Confederated Salish and Kootenai tribes produced The Salish People and the Lewis and Clark Expedition.27
        In this book, they used oral information to look at “the role of the expedition within the history of our
        tribe—within the history of our tribe’s struggle for cultural and political survival” in the years since the
        expedition.28 Their history of the Lewis and Clark Expedition differs from conventional interpretations, providing an example of how
        oral information can provide another way of looking at the past. Creation stories suggest the Salish people
        occupied the region where they were found by the Corps of Discovery, now a part of the state of Montana, for
        more than 9,000 years. Oral traditions document information about tribal members finding “a group of people who
        were lost.” Taking pity on them, they gave them horses, food, and other essentials. As they came to realize,
        the group was the Lewis and Clark Expedition. The book then details the treaties made and broken with the
        Salish people and their eventual removal from the Bitterroot Valley to the Flathead Reservation.
      


      
        Eva Tulene Watt, a White Mountain Apache, with assistance from Keith H. Basso, wrote a book based on her life
        stories, which she began to tell Basso when she was past 80 years old. This award-winning book, echoing the
        Oneida project, is described as covering the “mundane, delightful, and painful details of life on and off the
        reservation.”29 Also using the written word to communicate what
        she wants others to hear, Mrs. Watt’s comments sum up the importance of recording oral information:
      


      
        
          [I]t’s not for me I am doing it—it’s not for me myself. It’s for those younger generations that come along
          here in later years. See, they’re not gonna know how we used to live. They’re not gonna know all the places
          we went to, or how we got food, or all the things we done. They won’t know hardly nothing from long years
          ago. But it’s good for them to know. White people, too. They make up lots of stuff about us Indians that’s
          not true. I don’t know why they do that. They should hear our stories first, ’cause then they can make better
          stories for themselves. It’s better that way.30
        

      


      
        Many other works include traditional information as source material. Selected bibliographies often include
        William Warren’s 1885 History of the Ojib-ways based on traditional sources.31 New sources are added to the list almost daily. At a time when many
        Indian people live in or interact with several cultures, such sources help illustrate not only the importance
        of oral information to Indian cultures but also how careful, accurate, and respectful use of information can
        help everyone understand alternative interpretations of history. George Miles wrote: “We should recognize that
        Indian voices are not merely relics of the past. Around the country Indian men and women… have much to say
        about themselves, their people, their culture, and their history. The questions they ask about American history
        may not be the same ones that interest white historians, nor will their
        answers always be the same. But… Native American historiographic traditions will allow us to see and appreciate
        more fully the diverse origins of our society.”32 Indigenous oral
        information, recorded through carefully structured oral history projects, can show everyone the way toward
        making many voices heard.
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    Sample Oral History Forms


    
       
    


    
       
    


    
       
    


    
       
    


    
       
    


    
      The following pages show examples of forms oral history project administrators may find useful. Additional forms
      not listed here also may be developed to meet particular project needs, but these illustrate the types of
      paperwork that people involved in a project can use to keep the project on track and to document the context of
      this important work.
    


    
      ✓Oral History Release Forms
    


    
      — Interviewee/Narrator
    


    
      — Interviewer/Recording Operator, Photographer
    


    
      ✓Interviewer Project Agreement Form
    


    
      ✓Transcriber Project Agreement Form
    


    
      ✓Biographical Information Form
    


    
      ✓Interview Information Form/Recording Log
    


    
      — Potential Narrator Information Form
    


    
      — Master Oral History Project Log Form
    


    
      — Photograph, Artifact, and Manuscript Inventory Forms
    


    
      ✓Correspondence Samples
    


    
      — Initial Contact Letter
    


    
      — Interview Confirmation Letter
    


    
      — Thank You Letter
    


    Sample Interviewee/Narrator Interview Deed of Gift Form with Copyright Language


    (also often called a Donor Form or Legal Release
    Form)


    
      PLEASE NOTE: This form must be signed at the end of every interview, even if
      another interview with the narrator is planned.
    


    
      I, __________________________ (name of interviewee/narrator), hereby give to the
      __________________________ (repository) as a donation this interview recorded on
      __________________ (date). With this gift, I hereby transfer to the ___________________
      (repository) legal title and all literary rights to the interview, including copyright. I
      understand the __________________________ (repository) may make the interview available for
      research and use as it may determine, but it may not be broadcast, cablecast, or electronically published for
      commercial purposes without my written consent.
    


    
      Beyond this, my consent for use has:
    


    
      ____ no restrictions
    


    
      ____ restrictions as specified here:______________________________
    


    
      __________________________________________________________
    


    
      __________________________________________________________
    


    
      Interviewee/Narrator ________________________________ (signature)
    


    
      Address ____________________________________________________
    


    
      City, State, Zip ______________________________________________
    


    
      Date __________________________
    


    
      Transcript reviewed and accepted by interviewee/narrator
    


    
      __________________________ (signature) ___________________(date)
    


    
      Form Filled Out By__________________________ Date _____________
    


    Sample Interviewer/Recording Operator/Photographer Interviewer Deed of Gift Form


    (also often called a Donor Form or Legal Release
    Form)


    
      PLEASE NOTE: One form must be signed by each individual participating in the
      recording of the interview. For example, if an interviewer and photographer participate in an interview, each
      must sign a form. This form must be signed by each individual at the end of every interview, even if another
      interview with the interviewee is planned.
    


    
      I, __________________________(name of interviewer/recording operator/photographer), hereby
      give to the ___________(repository) as a donation this interview recorded on
      _______________(date). With this gift, I hereby transfer to the ________________
      (repository) legal title and all literary rights to the interview, including copyright.
    


    
      I understand the __________________________ (repository) may make the interview available
      for research and use as it may determine, but it may not be broadcast, cablecast, or electronically published for
      commercial purposes without my written consent.
    


    
      Interviewer/Recording Operator/Photographer __________________________ (one signature per
      form)
    


    
      Address _________________________________________________________
    


    
      City, State Zip ____________________________________________________
    


    
      Date __________________________
    


    
      Form Filled Out By__________________________ Date________________
    


    Sample Letter of Agreement, Volunteer Interviewer


    
      PLEASE NOTE: Projects using paid interviewers may want to use a similar form.
    


    
      I, ______________________________________, a volunteer interviewer for the
      ____________________________________Oral History Project, understand and agree to the following statements:
    


    
      ■I understand the goals and purposes of this project and understand I am representing
      the ______________________________ (project sponsor) when I am conducting an interview;
    


    
      ■I have participated in oral history training sessions and am familiar with the
      recording equipment;
    


    
      ■I understand the legal and ethical considerations regarding the interviews and will
      communicate them to and carry them out with each narrator I interview;
    


    
      ■I am willing to do the necessary preparation, including background research, for
      each interview I conduct;
    


    
      ■I will treat each narrator with respect and I understand each interview will be
      conducted in a spirit of openness that will allow each narrator to answer all questions as fully and freely as he
      or she wishes;
    


    
      ■I am aware of the need for confidentiality of interview content until such time as
      the interviews are released for public use per the repository’s guidelines and I will not exploit the narrator’s
      story;
    


    
      ■I understand my responsibilities regarding any archival materials or artifacts
      related to the interview that the narrator may want to include in the interview process; and
    


    
      ■I agree to turn all interview materials over to the repository in a timely manner
      and to help facilitate all necessary processing steps.
    


    
      
        
          
          
        

        
          
            	Interviewer ________________________________________(signature)

            	Date___________
          


          
            	Project Director_____________________________________(signature)

            	Date___________
          

        
      

    


    Sample Letter of Agreement, Transcriber


    
      PLEASE NOTE: This form may be helpful for use with transcribers.
    


    
      I,___________________________ transcriber for the __________________________________ Oral History Project,
      understand and agree to the following statements:
    


    
      ■Full, accurate, verbatim transcripts will be provided unless otherwise specified;
    


    
      ■Each transcript will clearly indicate the narrator, interviewer, and place and date
      of the interview;
    


    
      ■The transcribing process will include:
    


    
      — Developing a draft transcript
    


    
      — Audit-editing the draft transcript
    


    
      — Returning the draft for review
    


    
      — Finalizing the draft, correcting any necessary changes
    


    
      — Printing the final copy on acid-free paper
    


    
      — Providing a copy on disc
    


    
      — The final copy will be keyed to the transcript and, if requested, will be indexed;
    


    
      ■All work will be done in Microsoft Word unless otherwise specified;
    


    
      ■The interviewer or project director will provide a list of proper and place names
      wherever possible to facilitate accurate transcribing;
    


    
      ■The interviewer or project director will have 30 days to review draft transcripts
      and return them for corrections. After that time, they will be considered to stand as drafted;
    


    
      ■As transcriber, I understand the need for confidentiality of interview content until
      such time as the interview is released for public use per the repository’s guidelines and I will not exploit the
      narrator’s story; and
    


    
      ■I will turn all materials, including copies of the interview recordings and discs
      containing the transcriptions, over to the repository immediately upon completing the transcribing work.
    


    
      
        
          
          
        

        
          
            	Transcriber ______________________(signature)

            	Date___________
          


          
            	Project Director___________________(signature)

            	Date___________
          

        
      

    


    Sample Biographical Information Form


    
      PLEASE NOTE: A biographical information form is helpful not only for keeping
      track of interviews when they are made, but also for use by future researchers interested in learning from the
      interview information.
    


    
      Name___________
    


    
      Address (home)_________________________________________________
    


    
      _______________________________________________________________
    


    
      Address (work)__________________________________________________
    


    
      _______________________________________________________________
    


    
      Tribal Affiliation _________________________________________________
    


    
      Reservation____________________________________________________
    


    
      Telephone (home)_____________Telephone (work)_____________________
    


    
      E-mail__________________________
    


    
      Birth Date and Year_______________________________________________
    


    
      Birth Place______________________________________________________
    


    
      Occupation______________________________________________________
    


    
      Spouse or Closest Living Relative_____________________________________
    


    
      Maiden Name (if applicable)_________________________________________
    


    
      Biographical Information (please include information applicable to the interview):
    


    
       
    


    
       
    


    
       
    


    
       
    


    
       
    


    
       
    


    
       
    


    
      Form Filled Out By_______________
    


    
      Date________________
    


    Sample Interview Information Form


    
      PLEASE NOTE: This form helps keep immediate track of the interview
      information.
    


    
      Project Name _________________________________________________
    


    
      Interviewee/Narrator Name (as the name appears on the Biographical
      Information Form) ______________________________________________________
    


    
      Address_____________________________________________________
    


    
      Tribal Affiliation_______________________________________________
    


    
      Reservation___________________________________________________
    


    
      Interviewer Name _____________________________________________
    


    
      Address______________________________________________________
    


    
      Tribal Affiliation_______________________________________________
    


    
      Reservation___________________________________________________
    


    
      Date of Interview_______________________________________________
    


    
      Place of Interview______________________________________________
    


    
      Recording Format (please check):
    


    
      Video: VHS____ DVD____ Other (please specify)________
    


    
      Audio: Cassette____ Digital (please specify)________
    


    
      Length of Interview_______________Number of Cassettes or Discs______
    


    
      Oral History Donor Form Signed __________________________(Date)
    


    
      Unrestricted____ Restricted____
    


    
      Transcript ____Yes ____No
    


    
      Reviewed by Narrator
    


    
      Yes __________(Date)
    


    
      No____
    


    
      Interview Abstract Please fill out for entire interview indicating whenever a new subject is
      mentioned. For example:
    


    
      
        
        
      

      
        
          	Minutes

          	Brief Statement of Topics Discussed
        


        
          	1:29

          	Name and Tribal Affiliation
        


        
          	4:32

          	Background about storytelling
        


        
          	9:54

          	Begins story about________
        


        
          	25:45

          	Describes information in story
        

      
    


    
      Form Filled Out By___________Date___________
    


    Sample Potential Interviewee/Narrator Form


    
      PLEASE NOTE: This form helps keep track of additional potential
      interviewee/narrator names as they come up.
    


    
      Project Name ________________________________________________
    


    
      Name_______________________________________________________
    


    
      Address_____________________________________________________
    


    
      ____________________________________________________________
    


    
      Tribal Affiliation ______________________________________________
    


    
      Telephone(home)________________ Telephone(work)________________
    


    
      E-mail__________________________ Fax_________________________
    


    
      Preliminary Narrator Background Information (Please note why this person was suggested as a narrator and what
      types of information he or she has about the oral history project topics):
    


    
       
    


    
       
    


    
       
    


    
       
    


    
       
    


    
       
    


    
      Form Filled Out By_______________________
    


    
      Date______________________________________
    


    Sample Master Oral History Project Log Form


    
      PLEASE NOTE: This form helps keep track of the oral history project and its
      interviews.
    


    [image: Image]


    Sample Photograph Inventory Form


    
      PLEASE NOTE: Interviewees sometimes offer photographs for copying or donation
      as part of the interview process. If that happens, please put any photographs you are given for copying or
      donation in envelopes (one photograph per envelope), number
      the outside of the envelope, and use this form to keep an inventory. Match the numbers on the envelopes to the
      list below and turn all photographs in their numbered envelopes, along with this completed form, in to the
      project director immediately after the interview.
    


    
      Interviewee/Narrator Name ____________________________________
    


    
      (as it appears on the Biographical Information Form)
    


    
      Address____________________________________________________
    


    
      ___________________________________________________________
    


    
      Other Contact Information______________________________________
    


    
      Tribal Affiliation _____________________________________________
    


    
      Reservation _________________________________________________
    


    
      Photograph #1
    


    
      Place depicted________________________________________________
    


    
      People in photograph (l to r)_____________________________________
    


    
      Approximate date of photograph__________________________________
    


    
      Description of photograph_______________________________________
    


    
      Photograph #2
    


    
      Place depicted________________________________________________
    


    
      People in photograph (l to r)_____________________________________
    


    
      Approximate date of photograph__________________________________
    


    
      Description of photograph_______________________________________
    


    
      Photograph #3
    


    
      Place depicted________________________________________________
    


    
      People in photograph (l to r)_____________________________________
    


    
      Approximate date of photograph__________________________________
    


    
      Description of photograph_______________________________________
    


    
      Continue for each photograph, numbering in order to match the number on the outside of each
      envelope.
    


    
      Form Filled Out By______________________________
    


    
      Date__________________________
    


    Sample Artifact Inventory Form


    
      PLEASE NOTE: If the interviewee offers artifacts (three-dimensional objects)
      pertinent to the project or tribal/reservation history, take information about each. If possible, photograph each
      object and number the photos to match the objects listed below. Turn all information, along with this completed
      form, in to the project director immediately after the interview.
    


    
      Interviewee/Narrator Name ____________________________________
    


    
      (as it appears on the Biographical Information Form)
    


    
      Address____________________________________________________
    


    
      ___________________________________________________________
    


    
      Other Contact Information______________________________________
    


    
      Tribal Affiliation _____________________________________________
    


    
      Reservation _________________________________________________
    


    
      Artifact #1
    


    
      Approximate date ____________________________________________
    


    
      Description (include approximate size, color, composition) ___________
    


    
      ___________________________________________________________
    


    
      Artifact #2
    


    
      Approximate date ____________________________________________
    


    
      Description (include approximate size, color, composition) ___________
    


    
      ___________________________________________________________
    


    
      Artifact #3
    


    
      Approximate date ____________________________________________
    


    
      Description (include approximate size, color, composition) ___________
    


    
      ___________________________________________________________
    


    
      (Continue for each object.)
    


    
       
    


    
       
    


    
       
    


    
      Form Filled Out By_______________________
    


    
      Date________________________________
    


    Sample Manuscript Inventory Form


    
      PLEASE NOTE: Manuscripts and other archival materials, such as letters,
      diaries, or other documents, may be offered as part of the interviewprocess. If that happens, please put each
      document you are given for copying or donation in an envelope, one
      document per envelope, and number the outside of the envelope to match the list below. Turn all
      documents in their numbered envelopes, along with this completed form, in to the project director immediately
      after the interview.
    


    
      Interviewee/Narrator Name _____________________________________ (as it appears on the
      Biographical Information Form)
    


    
      Address_____________________________________________________
    


    
      Other Contact Information______________________________________
    


    
      Tribal Affiliation _____________________________________________
    


    
      Reservation _________________________________________________
    


    
      Manuscript #1
    


    
      Approximate date ____________________________________________
    


    
      Description (include as much information as possible) _______________
    


    
      Manuscript #2
    


    
      Approximate date ____________________________________________
    


    
      Description (include as much information as possible) _______________
    


    
      Manuscript #3
    


    
      Approximate date ____________________________________________
    


    
      Description (include as much information as possible) _______________
    


    
      (Continue for each manuscript, numbering in order to match the number on the outside of each
      envelope.)
    


    
       
    


    
      Form Filled Out By____________________
    


    
      Date________________________________
    


    Sample Correspondence: Initial Contact Letter


    
      (Date)___________
    


    
       
    


    
       
    


    
      Dear ___________________________________________________________(narrator)
    


    
       
    


    
      I am writing to you on behalf of the_____________________________(tribal cultural center/tribal
      college/repository) about the __________________________ __________________________ oral history project.
      Through this project, we hope to collect information about __________________________ (project
      purpose).
    


    
       
    


    
      We would like to talk to you about being a part of this project. It has been approved by the tribal council and
      all interview information will be kept at the __________________________ (repository).
    


    
       
    


    
      One of our project members will call on you soon to talk about this with you and to ask your permission to be
      interviewed.
    


    
       
    


    
      Thank you.
    


    
       
    


    
      Sincerely yours,
    


    
       
    


    
       
    


    
      Project Coordinator
    


    
      __________________________ Oral History Project
    


    Sample Correspondence: Interview Confirmation Letter


    
      Date___________
    


    
       
    


    
       
    


    
      Dear _______________________(narrator)
    


    
       
    


    
      Thank you for agreeing to be interviewed for the __________________________ __________________________ oral
      history project. I (we) will come to interview you on __________________________(date)
      at__________________________(time and place).
    


    
       
    


    
      During the interview, we discussed talking about:
    


    
      List topics to be covered, such as:
    


    
      • Your background
    


    
      • Your memories of the topic
    


    
      • Specific information relating to the topic
    


    
      • Your final thoughts
    


    
       
    


    
      As part of the interview, I will ask you to give your interview to the __________________________ (repository). Copies of the interview will be given to you and your family.
    


    
       
    


    
      Thank you.
    


    
       
    


    
      Sincerely yours,
    


    
       
    


    
       
    


    
      Interviewer
    


    
      __________________________ Oral History Project
    


    Sample Correspondence: Thank You Letter


    
      Date ___________
    


    
       
    


    
       
    


    
      Dear _______________________(narrator)
    


    
       
    


    
      Thank you for your oral history interview for the __________________________ __________________________ oral
      history project on __________________________(date). The information you gave in your
      interview was very helpful and will be kept at the __________________________ (repository).
    


    
       
    


    
      Copies of the interview have been made for you and your family. I am delivering them with this letter.
    


    
       
    


    
      Thank you again for your time and your information.
    


    
       
    


    
      Sincerely yours,
    


    
       
    


    
       
    


    
      Interviewer
    


    
      __________________________ Oral History Project
    


    



Appendix B
    

    [image: Image]
    

    

    Oral History Evaluation Guidelines*


    
       
    


    
       
    


    
       
    


    Foreword


    
      Since its founding in 1967 the Oral History Association (OHA) has grappled constantly with developing and
      promoting professional standards for oral historians. This has been no easy task, given the creative, dynamic,
      and multidisciplinary nature of the field. The OHA has sought to encourage the creation of recorded interviews
      that are as complete, verifiable, and usable as possible, and to discourage both inadequate interviewing and the
      misuse of history. Yet it recognizes that oral historians cannot afford to suppress ingenuity and inspiration nor
      to ignore new developments in scholarship and technology.
    


    
      The OHA issued its first “goals and guidelines” in 1968, broadly stating the principles, rights, and obligations
      that all interviewees, interviewers, and sponsoring institutions needed to take into consideration. Then in 1979,
      at the prompting of various granting agencies, leaders of the OHA met at the Wingspread Conference Center in
      Racine, Wisconsin, to produce a set of “evaluation guidelines.” These guidelines have since provided invaluable
      assistance to oral history projects of all sizes and purposes. Organized in checklist form, they offered
      reminders of the myriad of issues involved in conducting, processing, and preserving oral history interviews. Not
      every guideline applied to every project, but taken together they provided a common ground for dialogue among
      oral historians.
    


    
      Over the next decade, new issues arose. When the need for revision of the earlier guidelines became apparent, the
      OHA decided against convening another special meeting, as done at Wingspread, and instead appointed four
      committees to examine those sections of the evaluation guidelines that required revision or entirely new
      material. After a year’s work, the committees presented their proposals to the members of the Association at the
      annual meeting in Galveston, Texas, in 1989, where their reports were discussed, amended, and adopted at the
      general business meeting. During the next year, the chairs of the four evaluation guidelines committees analyzed,
      revised, and expanded the Goals and Guidelines into a new Statement of Principles and Standards. They offered
      these standards for amendment and adoption by the membership at the annual meeting in Cambridge, Massachusetts,
      in November 1990.
    


    
      If that process sounds convoluted, it was. But its many stages were designed deliberately to foster thoughtful
      debate among the widest cross section of oral history practitioners. As a result, the new standards and
      guidelines more specifically addressed the needs of independent and unaffiliated researchers, as well as those of
      the larger oral history programs and archives. They dealt with the problems and potentials of videotaped
      interviews. They raised issues about the use of oral history in the classroom by teachers and students.
    


    
      The most intense discussions predictably dealt with ethical issues. A greater awareness of the effects of race,
      class, gender, ethnicity, and culture on interviewing, together with a heightened concern over the impact that
      the oral history projects might have on the communities in which the interviews were conducted, were woven into
      both the Evaluation Guidelines and the Statement of Principles and Standards. The new guidelines and standards
      encouraged oral historians to make their interviews accessible to the community and to consider sharing the
      rewards and recognition that might result from their projects with their interviewees. They also sanctioned the
      use of anonymous interviews, although only in “extremely sensitive” circumstances.
    


    
      During the 1990s, the rapid advances in technology required yet another revision on the new ways of recording,
      preserving, using and distributing oral history. In 1998 an ad hoc committee presented additional revisions for
      discussion and adoption by the membership at the annual meeting in Buffalo, New York. These revisions included
      new sections on recording equipment and tape preservation, and aimed to encourage practitioners to pay more
      attention to technical standards and to new technology and media, particularly the Internet. At the same time
      they raised some of the ethical issues that the new technology posed.
    


    
      All of those who labored in the preparation of the principles and standards and the evaluation guidelines trust
      that they will offer positive assistance to anyone conducting oral history interviews. While these guidelines and
      standards provide a basis for peer judgment and review, their success will ultimately depend more on the
      willingness of the individual oral historians and oral history projects to apply them to their own work.
    


    
      Donald A. Ritchie
    


    Evaluation Guidelines Committees, 1988–1989


    
      Donald A. Ritchie (coordinator), US Senate Historical Office
    


    Committee on Ethical/Legal Guidelines


    
      Sherna B. Gluck (co-chair), California State University Long Beach
    


    
      Linda Shopes (co-chair), PA Historical & Museum Commission
    


    
      Albert S. Broussard, Texas A&M University
    


    
      John A. Neuenschwander, Carthage College
    


    Committee on Independent/Unaffiliated Research


    
      Terry L. Birdwhistell (chair), University of Kentucky
    


    
      Jo Blatti, Old Independence Regional Museum
    


    
      Maurice Maryanow
    


    
      Holly C. Shulman, Washington, DC
    


    Committee on the Use of Videotape


    
      Pamela M. Henson (chair), Smithsonian Institution
    


    
      David H. Mould, Ohio University
    


    
      James B. Murray, Shomberg Library
    


    
      Terri A. Schorzman, Smithsonian Institution
    


    
      Margaret Robertson, Minnesota Historical Society
    


    Education Committee


    
      George L. Mehaffy (chair)
    


    
      Patricia Grimmer
    


    
      Denise Joseph
    


    
      Rebecca Sharpless, Baylor University
    


    
      Andor Skotnes, Sage Colleges
    


    
      Richard Williams, Plum Borough Senior High School
    


    Principles and Standards Committee, 1989–1990


    
      Donald A. Ritchie (chair), US Senate Historical Office
    


    
      Willa K. Baum, University of California Berkeley
    


    
      Terry L. Birdwhistell, University of Kentucky
    


    
      Sherna B. Gluck, California State University Long Beach
    


    
      Pamela M. Henson, Smithsonian Institution
    


    
      Linda Shopes, PA Historical & Museum Commission
    


    
      Ronald E. Marcello (ex officio), University of North Texas
    


    
      Lila J. Goff (ex officio), Minnesota Historical Society
    


    Technology Update Committee, 1998


    
      Sherna Gluck (chair), California State University Long Beach
    


    
      Charles Hardy, Westchester University
    


    
      Marjorie McLellan, Miami University
    


    
      Roy Rosenzweig, George Mason University
    


    Principles and Standards of the Oral History Association


    
      The Oral History Association promotes oral history as a method of gathering and preserving historical information
      through recorded interviews with participants in past events and ways of life. It encourages those who produce
      and use oral history to recognize certain principles, rights, technical standards, and obligations for the
      creation and preservation of source material that is authentic, useful, and reliable. These include obligations
      to the interviewee, to the profession, and to the public, as well as mutual obligations between sponsoring
      organizations and interviewers.
    


    
      People with a range of affiliations and sponsors conduct oral history interviews for a variety of purposes: to
      create archival records, for individual research, for community and institutional projects, and for publications
      and media productions. While these principles and standards provide a general framework for guiding professional
      conduct, their application may vary according to the nature of specific oral history projects. Regardless of the
      purpose of the interviews, oral history should be conducted in the spirit of critical inquiry and social
      responsibility and with a recognition of the interactive and subjective nature of the enterprise.
    


    Responsibility to Interviewees:


    
      1. Interviewees should be informed of the purposes and procedures of oral history in
      general and of the aims and anticipated uses of the particular projects to which they are making their
      contributions.
    


    
      2. Interviewees should be informed of the mutual rights in the oral history process,
      such as editing, access restrictions, copyrights, prior use, royalties, and the expected disposition and
      dissemination of all forms of the record, including the potential for electronic distribution.
    


    
      3. Interviewees should be informed that they will be asked to sign a legal release.
      Interviews should remain confidential until interviewees have given permission for their use.
    


    
      4. Interviewers should guard against making promises to interviewees that the
      interviewers may not be able to fulfill, such as guarantees of publication and control over the use of interviews
      after they have been made public. In all future uses, however, good faith efforts should be made to honor the
      spirit of the interviewee’s agreement.
    


    
      5. Interviews should be conducted in accord with any prior agreements made with the
      interviewee, and such agreements should be documented for the record.
    


    
      6. Interviewers should work to achieve a balance between the objectives of the
      project and the perspectives of the interviewees. They should be sensitive to the diversity of social and
      cultural experiences and to the implications of race, gender, class, ethnicity, age, religion, and sexual
      orientation. They should encourage interviewees to respond in their own style and language and to address issues
      that reflect their concerns. Interviewers should fully explore all appropriate areas of inquiry with the
      interviewee and not be satisfied with superficial responses.
    


    
      7. Interviewers should guard against possible exploitation of interviewees and be
      sensitive to the ways in which their interviews might be used. Interviewers must respect the rights of
      interviewees to refuse to discuss certain subjects, to restrict access to the interview, or, under extreme
      circumstances, even to choose anonymity. Interviewers should clearly explain these options to all interviewees.
    


    
      8. Interviewers should use the best recording equipment within their means to
      accurately reproduce the interviewee’s voice and, if appropriate, other sounds as well as visual images.
    


    
      9. Given the rapid development of new technologies, interviewees should be informed
      of the wide range of potential uses of their interviews.
    


    
      10. Good faith efforts should be made to ensure that the uses of recordings and
      transcripts comply with both the letter and spirit of the interviewee’s agreement.
    


    Responsibility to the Public and to the
    Profession:


    
      1. Oral historians have a responsibility to maintain the highest professional
      standards in the conduct of their work and to uphold the standards of the various disciplines and professions
      with which they are affiliated.
    


    
      2. In recognition of the importance of oral history to an understanding of the past
      and of the cost and effort involved, interviewers and interviewees should mutually strive to record candid
      information of lasting value and to make that information accessible.
    


    
      3. Interviewees should be selected based on the relevance of their experiences to the
      subject at hand.
    


    
      4. Interviewers should possess interviewing skills as well as professional competence
      and knowledge of the subject at hand.
    


    
      5. Regardless of the specific interests of the project, interviewers should attempt
      to extend the inquiry beyond the specific focus of the project to create as complete a record as possible for the
      benefit of others.
    


    
      6. Interviewers should strive to prompt informative dialogue through challenging and
      perceptive inquiry. They should be grounded in the background of the persons being interviewed and, when
      possible, should carefully research appropriate documents and secondary sources related to subjects about which
      the interviewees can speak.
    


    
      7. Interviewers should make every effort to record their interviews using the best
      recording equipment within their means to reproduce accurately the interviewee’s voice and, if appropriate,
      image. They also should collect and record other historical documentation the interviewee may possess, including
      still photographs, print materials, and other sound and moving image recordings, if appropriate.
    


    
      8. Interviewers should provide complete documentation of their preparation and
      methods, including the circumstances of the interviews.
    


    
      9. Interviewers and, when possible, interviewees should review and evaluate their
      interviews, including any summaries or transcriptions made from them.
    


    
      10. With the permission of the interviewees, interviewers should arrange to deposit
      their interviews in an archival repository that is capable of both preserving the interviews and eventually
      making them available for general use. Interviewers should provide basic information about the interviews,
      including project goals, sponsorship, and funding. Preferably, interviewers should work with repositories before
      conducting the interviews to determine necessary legal Guidelines arrangements. If interviewers arrange to retain
      first use of the interviews, it should be only for a reasonable time before public use.
    


    
      11. Interviewers should be sensitive to the communities from which they have
      collected oral histories, taking care not to reinforce thoughtless stereotypes nor to bring undue notoriety to
      them. Interviewers should take every effort to make the interviews accessible to the communities.
    


    
      12. Oral history interviews should be used and cited with the same care and standards
      applied to other historical sources. Users have a responsibility to retain the integrity of the interviewee’s
      voice, neither misrepresenting the interviewee’s words nor taking them out of context.
    


    
      13. Sources of funding or sponsorship of oral history projects should be made public
      in all exhibits, media presentations, or publications that result from the projects.
    


    
      14. Interviewers and oral history programs should conscientiously consider how they
      might share with interviewees and their communities the rewards and recognition that might result from their
      work.
    


    Responsibility for Sponsoring and Archival
    Institutions:


    
      1. Institutions sponsoring and maintaining oral history archives have a
      responsibility to interviewees, interviewers, the profession, and the public to maintain the highest technical,
      professional, and ethical standards in the creation and archival preservation of oral history interviews and
      related materials.
    


    
      2. Subject to conditions that interviewees set, sponsoring institutions (or
      individual collectors) have an obligation to: prepare and preserve easily usable records; keep abreast of rapidly
      developing technologies for preservation and dissemination; keep accurate records of the creation and processing
      of each interview; and identify, index, and catalog interviews.
    


    
      3. Sponsoring institutions and archives should make known through a variety of means,
      including electronic modes of distribution, the existence of interviews open for research.
    


    
      4. Within the parameters of their missions and resources, archival institutions
      should collect interviews generated by independent researchers and assist interviewers with the necessary legal
      agreements.
    


    
      5. Sponsoring institutions should train interviewers. Such training should: provide
      them basic instruction in how to record high fidelity interviews and, if appropriate, other sound and moving
      image recordings; explain the objectives of the program to them; inform them of all ethical and legal
      considerations governing an interview; and make clear to interviewers what their obligations are to the program
      and to the interviewees.
    


    
      6. Interviewers and interviewees should receive appropriate acknowledgment for their
      work in all forms of citation or usage.
    


    
      7. Archives should make good faith efforts to ensure that uses of recordings and
      transcripts, especially those that employ new technologies, comply with both the letter and spirit of the
      interviewee’s agreement.
    


    Program/Project Guidelines


    Purposes and Objectives


    
      1. Are the purposes clearly set forth? How realistic are they?
    


    
      2. What factors demonstrate a significant need for the project?
    


    
      3. What is the research design? How clear and realistic is it?
    


    
      4. Are the terms, conditions, and objectives of funding clearly made known to judge
      the potential effect of such funding on the scholarly integrity of the project? Is the allocation of funds
      adequate to allow the project goals to be accomplished?
    


    
      5. How do institutional relationships affect the purposes and objectives?
    


    Selection of Recording Equipment


    
      1. Should the interview be recorded on sound or visual recording equipment?
    


    
      2. Are the best possible recording equipment and media available within one’s budget
      being used?
    


    
      3. Are interviews recorded on a medium that meets archival preservation standards?
    


    
      4. How well has the interviewer mastered use of the equipment upon which the
      interview will be recorded?
    


    Selection of Interviewers and Interviewees


    
      1. In what ways are the interviewers and interviewees appropriate (or in-apropriate)
      to the purposes and objectives?
    


    
      2. What are the significant omissions and why were they omitted?
    


    Records and Provenance


    
      1. What are the policies and provisions for maintaining a record of the provenance of
      interviews? Are they adequate? What can be done to improve them?
    


    
      2. How are records, policies, and procedures made known to interviewers,
      interviewees, staff, and users?
    


    
      3. How does the system of records enhance the usefulness of the interviews and
      safeguard the rights of those involved?
    


    Availability of Materials


    
      1. How accurate and specific is the publicizing of the interviews?
    


    
      2. How is information about interviews directed to likely users? Have new media and
      electronic methods of distribution been considered to publicize materials and make them available?
    


    
      3. How have the interviews been used?
    


    Finding Aids


    
      1. What is the overall design for finding aids? Are the finding aids adequate and
      appropriate?
    


    
      2. How available are the finding aids?
    


    
      3. Have new technologies been used to develop the most effective finding aids?
    


    Management, Qualifications, and Training


    
      1. How effective is the management of the program/project?
    


    
      2. What are the provisions for supervision and staff review?
    


    
      3. What are the qualifications for staff positions?
    


    
      4. What are the provisions for systematic and effective training?
    


    
      5. What improvements could be made in the management of the program/project?
    


    Ethical/Legal Guidelines


    
      What procedures are followed to assure that interviewers/programs recognize and honor their responsibility to the
      interviewees? Specifically, what procedures are used to assure that:
    


    
      1. The interviewees are made fully aware of the goals and objectives of the oral
      history program/project?
    


    
      2. The interviewees are made fully aware of the various stages of the program/project
      and the nature of their participation at each stage?
    


    
      3. The interviewees are given the opportunity to respond to questions as freely as
      possible and are not subjected to stereotyped assumptions based on race, ethnicity, gender, class, or any other
      social/cultural characteristic?
    


    
      4. The interviewees understand their rights to refuse to discuss certain subjects, to
      seal portions of the interviews, or in extremely sensitive circumstances even to choose to remain anonymous?
    


    
      5. The interviewees are fully informed about the potential uses of the material,
      including deposit of the interviews in a repository, publication in all forms of print or electronic media,
      including the Internet or other emerging technologies, and all forms of public programming?
    


    
      6. The interviewees are provided a full and easily comprehensible explanation of
      their legal rights before being asked to sign a contract or deed of gift transferring rights, title, and interest
      in the tape(s) and transcript(s) to an administering authority or individual?
    


    
      7. Care is taken so that the distribution and use of the material complies with the
      letter and spirit of the interviewees’ agreements?
    


    
      8. All prior agreements made with the interviewees are honored?
    


    
      9. The interviewees are fully informed about the potential for and disposition of
      royalties that might accrue from the use of their interviews, including all forms of public programming?
    


    
      10. The interviews and any other related materials will remain confidential until the
      interviewees have released their contents?
    


    
       
    


    
      What procedures are followed to assure that interviewers/programs recognize and honor their responsibilities to
      the profession? Specifically, what procedures assure that:
    


    
      1. The interviewer has considered the potential for public programming and research
      use of the interviews and has endeavored to prevent any exploitation of or harm to interviewees?
    


    
      2. The interviewer is well trained to conduct the interview in a professional manner,
      including the use of appropriate recording equipment and media?
    


    
      3. The interviewer is well grounded in the background of the subject(s) to be
      discussed?
    


    
      4. The interview will be conducted in a spirit of critical inquiry and that efforts
      will be made to provide as complete a historical record as possible?
    


    
      5. The interviewees are selected based on the relevance of their experience to the
      subject at hand and that an appropriate cross section of interviewees is selected for any particular project?
    


    
      6. The interview materials, including recordings, transcripts, relevant photographic,
      moving image, and sound documents as well as agreements and documentation of the interview process, will be
      placed in a repository after a reasonable period of time, subject to the agreements made with the interviewee and
      that the repository will administer their use in accordance with those agreements?
    


    
      7. The methodologies of the program/project, as well as its goals and objectives, are
      available for the general public to evaluate?
    


    
      8. The interview materials have been properly cataloged, including appropriate
      acknowledgment and credit to the interviewer, and that their availability for research use is made known?
    


    
       
    


    
       
    


    
      What procedures are followed to assure that interviewers and programs are aware of their mutual responsibilities
      and obligations? Specifically, what procedures are followed to assure that:
    


    
      1. Interviewers are made aware of the program goals and are fully informed of ethical
      and legal considerations?
    


    
      2. Interviewers are fully informed of all the tasks they are expected to complete in
      an oral history project?
    


    
      3. Interviewers are made fully aware of their obligations to the oral history
      program/sponsoring institution, regardless of their own personal interest in a program/project?
    


    
      4. Programs/sponsoring institutions treat their interviewers equitably by providing
      for appropriate compensation, acknowledging all products resulting from their work, and supporting fieldwork
      practices consistent with professional standards whenever there is a conflict between the parties to the
      interview?
    


    
      5. Interviewers are fully informed of their legal rights and of their
      responsibilities to both the interviewee and to the sponsoring institution?
    


    
       
    


    
       
    


    
      What procedures are followed to assure that interviewers and programs recognize and honor their responsibilities
      to the community/public? Specifically, what procedures assure that:
    


    
      1. The oral history materials and all works created from them will be available and
      accessible to the community that participated in the project?
    


    
      2. Sources of extramural funding and sponsorship are clearly noted for each interview
      of the project?
    


    
      3. The interviewers and project endeavor not to impose their own values on the
      community being studied?
    


    
      4. The tapes and transcripts will not be used unethically?
    


    Recording Preservation Guidelines


    
      Recognizing the significance of the recording for historical and cultural analysis and the potential uses of oral
      history interviews in nonprint media, what procedures are followed to assure that:
    


    
      1. Appropriate care and storage of the original recordings begins immediately after
      their creation?
    


    
      2. The original recordings are duplicated and stored according to accepted archival
      standards [i.e. stored in closed boxes in a cool, dry, dust-free environment]?
    


    
      3. Original recordings are re-duplicated onto the best preservation media before
      significant deterioration occurs?
    


    
      4. Every effort is made in duplicating tapes to preserve a faithful facsimile of the
      interviewee’s voice?
    


    
      5. All transcribing, auditing, and other uses are done from a duplicate, not the
      original recording?
    


    Tape/Transcript Processing Guidelines


    
      Information about the participants:
    


    
      1. Are the names of both interviewer and interviewee clearly indicated on the
      tape/abstract/transcript and in catalog materials?
    


    
      2. Is there adequate biographical information about both interviewer and interviewee?
      Where can it be found?
    


    Interview Information


    
      1. Are the tapes, transcripts, time indices, abstracts, and other materials presented
      for use identified as to the program/project of which they are a part?
    


    
      2. Are the date and place of the interview indicated on the tape, transcript, time
      index, and abstract and in appropriate catalog material?
    


    
      3. Are there interviewers’ statements about the preparation for or circumstances of
      the interviews? Where? Are they generally available to researchers? How are the rights of the interviewees
      protected against improper use of such commentaries?
    


    
      4. Are there records of contracts between the program and the interviewee? How
      detailed are they? Are they available to researchers? If so, with what safeguards for individual rights and
      privacy?
    


    Interview Tape Information


    
      1. Is the complete original tape preserved? Are there one or more duplicate copies?
    


    
      2. If the original or any duplicate has been edited, rearranged, cut, or spliced in
      any way, is there a record of that action, including by whom, when, and for what purposes the action was taken?
    


    
      3. Do the tape label and appropriate catalog materials show the recording speed,
      level, and length of the interview? If videotaped, do the tape label and appropriate catalog information show the
      format (e.g., U-Matic, VHS, 8mm, etc.) and scanning system and clearly indicate the tracks on which the audio and
      time code have been recorded?
    


    
      4. In the absence of transcripts, are there suitable finding aids to give users
      access to information on the tapes? What form do they take? Is there a record of who prepared these finding aids?
    


    
      5. Are researchers permitted to listen to or view the tapes? Are there any
      restrictions on the use of the tapes?
    


    Interview Transcript Information


    
      1. Is the transcript an accurate record of the tape? Is a careful record kept of each
      step of processing the transcript, including who transcribed, audited, edited, retyped, and proofread the
      transcripts in final copy?
    


    
      2. Are the nature and extent of changes in the transcript from the original tape made
      known to the user?
    


    
      3. What finding aids have been prepared for the transcript? Are they suitable and
      adequate? How could they be improved?
    


    
      4. Are there any restrictions on access to or use of the transcripts? Are they
      clearly noted?
    


    
      5. Are there any photo materials or other supporting documents for the interview? Do
      they enhance and supplement the text?
    


    
      6. If videotaped, does the transcript contain time references and annotation
      describing the complementary visuals on the videotape?
    


    Interview Content Guidelines


    
      Does the content of each interview and the cumulative content of the whole collection contribute to accomplishing
      the objectives of the program/project?
    


    
      1. In what particulars does each interview or the whole collection succeed or fall
      short of the objectives of the project or program?
    


    
      2. Do audio and visual tapes in the collection avoid redundancy and supplement one
      another in interview content and focus?
    


    
       
    


    
       
    


    
      In what ways does the program/project contribute to historical understanding?
    


    
      1. In what particulars does each interview or the whole collection succeed or fall
      short in making such a contribution?
    


    
      2. To what extent does the material add fresh information, fill gaps in the existing
      record, and/or provide fresh insights and perspectives?
    


    
      3. To what extent is the information reliable and valid? Is it eyewitness or hearsay
      evidence? How well and in what manner does it meet internal and external tests of corroboration, consistency, and
      explication of contradictions?
    


    
      4. What is the relationship of the interview information to existing documentation
      and historiography?
    


    
      5. How does the texture of the interview impart detail, richness, and favor to the
      historical record?
    


    
      6. What is the nature of the information contributed? Is it facts, perceptions,
      interpretations, judgments, or attitudes, and how does each contribute to understanding?
    


    
      7. Are the scope, volume, and representativeness of the population interviewed
      appropriate and sufficient to the purpose? Is there enough testimony to validate the evidence without passing the
      point of diminishing returns? How appropriate is the quantity to the purposes of the study?
    


    
      8. How do the form and structure of the interviews contribute to making the content
      understandable?
    


    
      9. To what extent does the audio and/or video recording capture unique sound and
      visual information?
    


    
      10. Do the visual and other sound elements complement and/or supplement the verbal
      information? Has the interview captured processes, objects, or other individuals in the visual and sound
      environment?
    


    Interview Conduct Guidelines


    Use of Other Sources


    
      1. Is the oral history technique the best way to acquire the information? If not,
      what other sources exist? Has the interviewer used them and sought to preserve them if necessary?
    


    
      2. Has the interviewer made an effort to consult other relevant oral histories?
    


    
      3. Is the interview technique a valuable way to supplement existing sources?
    


    
      4. Do videotaped interviews complement, not duplicate, existing still or moving
      visual images?
    


    Interviewer Preparation


    
      1. Is the interviewer well informed about the subjects under discussion?
    


    
      2. Are the primary and secondary sources used to prepare for the interview adequate?
    


    
      3. Has the interviewer mastered the use of appropriate recording equipment and the
      fieldrecording techniques that insure a high-fidelity recording?
    


    Interviewee Selection and Orientation


    
      1. 1 Does the interviewee seem appropriate to the subjects discussed?
    


    
      2. Does the interviewee understand and respond to the interview purposes?
    


    
      3. Has the interviewee prepared for the interview and assisted in the process?
    


    
      4. If a group interview, have composition and group dynamics been considered in
      selecting participants?
    


    Interviewer-Interviewee Relations


    
      1. Do interviewer and interviewee collaborate with each other toward interview
      objectives?
    


    
      2. Is there a balance between empathy and analytical judgment in the interview?
    


    
      3. If videotaped, is the interviewer/interviewee relationship maintained despite the
      presence of a technical crew? Do the technical personnel understand how a videotaped oral history interview
      differs from a scripted production?
    


    Technique and Adaptive Skills


    
      1. In what ways does the interview show that the interviewer has used skills
      appropriate to: the interviewee’s condition (health, memory, mental alertness, ability to communicate, time
      schedule, etc.) and the interview location and conditions (disruptions and interruptions, equipment problems,
      extraneous participants, background noises, etc.)?
    


    
      2. What evidence is there that the interviewer has: Thoroughly explored pertinent
      lines of thought? Followed up on significant clues? Made an effort to identify sources of information? Employed
      critical challenges when needed? Thoroughly explored the potential of the visual environment, if videotaped?
    


    
      3. Has the progam/project used recording equipment and media that are appropriate for
      the purposes of the work and potential nonprint as well as print uses of the material? Are the recordings of the
      highest appropriate technical quality? How could they be improved?
    


    
      4. If videotaped, are lighting, composition, camera work, and sound of the highest
      appropriate technical quality?
    


    
      5. In the balance between content and technical quality, is the technical quality
      good without subordinating the interview process?
    


    Perspective


    
      1. Do the biases of the interviewer interfere with or influence the responses of the
      interviewee?
    


    
      2. What information is available that may inform the users of any prior or separate
      relationship between the interviewer and interviewee?
    


    Historical Contribution


    
      1. Does the interviewer pursue the inquiry with historical integrity?
    


    
      2. Do other purposes being served by the interview enrich or diminish quality?
    


    
      3. What does the interview contribute to the larger context of historical knowledge
      and understanding?
    


    Independent/Unaffiliated Researcher Guidelines


    Creation and Use of Interviews


    
      1. Has the independent/unaffiliated researcher followed the guidelines for obtaining
      interviews as suggested in the Program/Project Guideline section?
    


    
      2. Have proper citation and documentation been provided in works created (books,
      articles, audiovisual productions, or other public presentations) to inform users of the work about the
      interviews used and the permanent location of the interviews?
    


    
      3. Do works created include an explanation of the interview project, including
      editorial procedures?
    


    
      4. Has the independent/unaffiliated researcher arranged to deposit the works created
      in an appropriate repository?
    


    Transfer of Interviews to Archival Repository


    
      1. Has the independent/unaffiliated researcher properly obtained the agreement of the
      repository before making representations about the disposition of the interviews?
    


    
      2. Is the transfer consistent with agreements or understandings with interviewees?
      Were legal agreements obtained from interviewees?
    


    
      3. Has the researcher provided the repository with adequate descriptions of the
      creation of the interviews and the project?
    


    
      4. What is the technical quality of the recorded interviews? Are the interviews
      transcribed, abstracted, or indexed, and, if so, what is the quality?
    


    Educator and Student Guidelines


    Has the educator:


    
      1. Become familiar with the “Oral History Evaluation Guidelines” and conveyed their
      substance to the student?
    


    
      2. Ensured that each student is properly prepared before going into the community to
      conduct oral history interviews, including familiarization with the ethical issues surrounding oral history and
      the obligation to seek the informed consent of the interviewee?
    


    
      3. Become familiar with the literature, recording equipment, techniques, and
      processes of oral history so that the best possible instruction can be presented to the student?
    


    
      4. Worked with other professionals and organizations to provide the best oral history
      experience for the student?
    


    
      5. Considered that the project may merit preservation and worked with other
      professionals and repositories to preserve and disseminate these collected materials?
    


    
      6. Shown willingness to share expertise with other educators, associations, and
      organizations?
    


    Has the student:


    
      1. Become thoroughly familiar with the equipment, techniques, and processes of oral
      history interviewing and the development of research using oral history interviews?
    


    
      2. Explained to the interviewee the purpose of the interview and how it will be used
      and obtained the interviewee’s informed consent to participate?
    


    
      3. Treated the interviewee with respect?
    


    
      4. Signed a receipt for and returned any materials borrowed from the interviewee?
    


    
      5. Obtained a signed legal release for the interview?
    


    
      6. Kept her/his word about oral or written promises made to the interviewee?
    


    
      7. Given proper credit (oral or written) when using oral testimony and used the
      material in context?
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